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I. INTRODUCTION

Summary of the Pro,gram

The Institute involved thirty-one participants (twenty-one working
librarians and ten students) in a two-semester program, beginning in
August, 1971 and ending in nay, 1972. The program consisted of a four -day
pre-session of cross-cultural training, thirty full-day sessions of
lecture and discussion, and a two-day post-session of cross-cultural
training.

The over -all aim of the Institute was to (1) train a group of
library pers'onnel and students in an experimental program relevant to
the development of library service to the disadvantaged, (2) evaluate and
disseminate the results of that program, and (3) use the program as the
basis for planning a specialized minor within the library school curriculum.
The experimental training program emphasized participant involvement in
program development and evaluation, intensive training experiences in cross-
cultural communication, and the presentation of information on a broad
range of relevant topics by representatives of many disciplines within the
university as well as by representatives of social groups and social
agencies in the community.

The rationale behind the program was that the problems of providing
library service to a society made up of many distinctive groups are
problems of inter-group or cross-cultural communication, and that
librarians need a greater understanding of themselves and the library in
a cultural context as well as a greater understanding of the needs of their
communities. Some of the unique features of the program were: (1) train-
ing sessions conducted by the University's Center for Cross-Cultural

Training and Research, utilizing methods developed by the University in
training Peace Corps Volunteers, (2) an introduction to field experience with
social agencies and social programs, coordinated by the Graduate School of
Social Work, and (3) the involvement of students and working librarians
(from school, public and college libraries) in a single program emphasizing
cooperative group experience and group awareness.

1
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Goals and Objectives

The specific goals and objectiVes of the Institute were stated as

follows:

I. Long-range goals

A. To train a group of library practitioners and students in an
experimental, interdisciplinary program in which participants

1. develop an understanding of themselves and others as
cultural beings and learn techniques of cross-cultural
communication

2. develop knowledge of the many social agencies and social
programs within their communities and learn techniques by
which librarians may cooperate with other agencies in
working for social action

3. set their own goals within this context and help develop
a program to meet these goals

B. To evaluate the program and disseminate the results

C. To use the program as the basis for developing a specialized
minor within the library school curriculum

II. Program goals

A. (First semester) Developing cultural understanding -- i.e.,
developing a participant who

1. possesses an awareness and an understanding of himself and
others as cultural beings

2. is observant and alert to human behavior as a guide to his own
responses and to the responses of others

3. has confidence in himself in his relationships with persons of
socio-economic and ethnic backgrounds other than his own

4. has respect for the cultural heritage of his own'subgroup in
American society and for the heritage of other subgroups
within the total American culture

5. sees his activities as a librarian in the context of the
development of, American libraries and the development of
American society

6. can recognize the kind of special knowledge of man and
society that he needs in order to serve effectively as a
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librarian in a pluralistic society

7. has successfully evaluated himself in terms of cultural
understanding, set up goals for himself to achieve in those
terms, rnd evaluated his achievement of those goals.

B (Second semester) Developing the ability to apply cultural
understanding to program development -- i.e., developing a
participant who

1. has an awareness of the many social agencies and social
programs in Hawaii and on the mainland

2. is aware of ways that libraries may cooperate with other
agencies in social action programs

3. has awareness of the problems and conflicts in community
planning and library planning

4. has awareness of the political and social forces in the
community

5. has confidence and ability to carry out an analysis or study
of community needs

6. has the confidence and ability to plan a library program to
meet community needs

7. has successfully evaluated his own knowledge concerning the
development and planning of social programs, set up goals for
himself to achieve in order to increase that knowledge, and
evaluated his achievement of those goals.
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Participants

The thirty-one Institute participants included twenty-one library
practitioners from libraries in rural or urban disadvantaged areas
(including one school librarian on sabbatical leave who was also a full-
time student in the library school) and ten library school students with
an academic background in the social sciences and/or experience or special
interest: in working with disadvantaged or minority groups.

The library practitioners included six public librarians (branch
librarians, bookmobile librarians, and the State Library's Outreach
Coordinator), eleven school librarians (from elementary, intermediate,
and high schools), and four college librarians (from community colleges,
a private urban college, and the University Undergraduate Library).
Sixteen of these librarians were from libraries on the island of Oahu.
The other five librarians flew in once a week for the Institute from the
neighbor islands of Hawaii, Kauai, Lanai and Maui.

The ten students were selected to get as wide a geographical represen-
tation as possible. They came from Pennsylvania, Minnesota, Alaska,
Hawaii (Oahu), Hawaii (Island of Hawaii), New York, California, and
Georgia (via California). Five of the students had had some experience
working in a library (four in public libraries, one in a university
library).

Ethnic groups represented by the participants included: European
American (17), Japanese American (12), Hawaiian (1), and partEskimo/
Aleut (1). Ages ranged from 21 to 66 with a median of 35. There were
two men in the group (one working librarian and one student) and twenty-
nine women. Religious affiliations of group members included: Buddhist,
Mormon, Protestant, Roman Catholic, and other.

Our intent was to have as heterogeneous group as possible in order
to provide the maximum opportunity for cross-cultural experiences within
the group itself.

Course Descriptions

The Institute consisted of four three-hour courses, two semesters of
LS 693 and two semesters of LS 696. Participants had the option of taking
the courses either for credit or not for credit. Twenty-three of the
thirty-one participants elected to take the courses for credit.

The official course descriptions for LS 693 and LS 696 follow.
The second paragraph of each course description suggests the kinds of term
projects which were required in order for participants to obtain graduate
credit. Participants, in general, actually completed projects which.were
more innovative than those outlined in the course descriptions.

1. LS 693: Special Topics in Librarianship: Library Service to
the Disadvantaged.
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Lectures and discussions on a wide range of topics relevant to
the needs of librarians serving disadvantaged or culturally
different communities. Relevant information on cultural groups
and social forces in the United States, cross-cultural communi
cation, community development and social action programs, social
agencies, and community planning, presented by representatives of
many disciplines within the university as well as by representa-
tives.of social agencies and social groups in the community.
Two semesters.

To obtain graduate credit a student must (each semester) either
(a) complete a thorough literature search in some problem area
relevant to library service to the disadvantaged or culturally
different and prepare a review of the literature which could.
be used as the foundaticn for some research investigation
concerning the problem area, or (b). investigate the availability
of library materials for some group or groups of disadvantaged
or culturally different users.and prepare a thorough bibliography
of such materials.

2. LS 696: Field Seminar in Library Service to the Disadvantaged.

Seminar discussions, group learning experiences, and field
study relevant to the needs of librarians serving disadvantaged
or culturally different communities. Emphasis on cross-cultural
communication and development of positive attitudes and
confidence concerning interpersonal relations and community
planning. Topics and problems presented in LS 693 discussed
from the point of view of the library and librarians. Two
semesters.

To obtain graduate credit a student must (each semester) complete
a special project such as (a) a research investigation of some
problem as identified in LS 693, (b) a thorough community study,
or (c) the planning of a program of library service for a specific
community.

Course Content

Before the Institute began, the directors discussed the content of the
four Institute courses, at least briefly, with each participant. To some
extent, the course content was fixed -- e.g. speakers from around Hawaii
and from the mainland had been invited for specific dates. On the other
hand, the content was also somewhat flexible and unfixed in that the
participants could introduce new topics or discard old topics as they felt
appropriate. This was especially true with LS 696, which was basically a
discussion course for which no formal lectures were originally scheduled.

At the beginning of each semester, a proposed course outline was
presented to the participants and they worked together with the staff to
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develop a program relevant to the needs of every individual,

The following outline is a description of the content of the four
Institute courses as it was finally organized by participants and staff
together. For each of the 30 all-day sessions there were two themes or
questions, one for LS 693 in the morning, the other for LS 696 in the
afternoon.

a) First semester

LS 693

9/11/71

1. What is society? What are
the ways we.may.view man in society?
How do social institutions operate
and how do people view institutions?
(Dr. Michael Weinstein, Asst. Prof.,
Sociology)

9/18/71

2. How do people develop
attitudes? What is prejudice - a
social, cultural or psychological
phenomenon? (Dr. Eelge Mannson,
Assoc. Prof., Psychology)

9/25/71

3. What are the kinds of group
identification that people feel?
What are the special needs fulfilled
by feelings of ethnic identification
(including examples of varying
European groups as well as Oriental
and other non-European groups)?
(Dr. Minako Maykovich, Assoc. Prof.,
Sociology)

10/2/71

4. Is the concept of America
as a melting pot a valid one? Do we
want a totally integrated or a
pluralistic society? Can we have
both? (Dr. Seymour Lutzky, Prof. &
Chairman, American Studies)

LS 696

The role of the library in human
society. Studies of the use and
users of libraries. Film: "Libra-
ry" - San Francisco Public Library.

The personality and image of the
librarian. The culture of librari-
anship. Studies about libraries;
Film: "Where is Prejudice?"

Professionalism: the librarian's
identification with the profession.

The historical role of the library
in citizenship. education, adult
literacy programs, etc. Films:
"Step a Little Higher", "A Whole
New World".



10/9/71

5. What has been the evolution
of ethnic relations in Hawaii? Is

Hawaii now acquiring ethnic problems
from the mainland? (Dr. Dennis M.
Ogawa, Director, Ethnic Studies)

10/16/71

6. What does disadvantaged
mean? What is equality of educa-
tional opportunity? Can it be
legislated? What are some of the
important research findings about
equality of educational opportunity?
(Panel: Dr. James McCutcheon, Assoc.
Prof., History and American Studies,
Dr. Joseph Hight, Asst. Prof.,
Economics and Dr. Thomas M.C. Chang,
Assoc. Prof., Ed Psych & Director
of Hawaii Upward Bound)

10/23/71

7, Is there one American
dream for all Americans? (Panel:
Jeannine Dunwell, Instructor,
School of Nursing; Mark Helbling,
Acting Asst. Prof., American
Studies and Kenneth Shigekawa,
Teacher Asst., Ethnic Studies)

10/30/71

8. What are the forces behind
the present unrest in American
society? (Dr. Stuart Gerry Brown,
Prof. of American Studies)'

11/6/71

9. Is there a generation gap?
In what way can American youth today
be described as a separate culture
or a counter culture? (Dr. Richard
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CCCTR, Dr. James Downs

Who controls the library and
the school? The library in the
power structure.

Library myths: the American
Library dream.

Role of the library in the
current unrest. Is the library a
neutral agency or does it take
sides? What are the social
responsibilities of libraries? Are
libraries able to present all sides
of every issue? Is there control
of the media? Also: Discussion
of student projects

Tape: "Political Continuum: George
Lincoln Rockwell"
Films: "Chicago 1968: Rights in
Conflict", "Confrontation in



Rapson, Director of New College, UH)

11/13/71

10. Is there m American.
national character? If so, what
are the contributions of various
groups? If not, what are the
separate characters? (Reuel Denney,
Prof., American Studies)

11/20/71

11. Attend Fall Hawaii Library
Association :!eeting.

11/27/71

12. Report on the Allerton
Institute on Neighborhood Informa-
tion Centers. (Diana Chang, Head
of Social Sciences Reference,
Hamilton Library)

12/4/71

13. Mainland library speaker,
Jack Dalton (Director, Library
Development Center, Columbia
University) to discuss the relevance
of current social science research
to contemporary library problems.

12/11/71

14. What are the techniques
that sociologists, anthropologists
and social workers use in analyzing
a community and why? (Panel: Dr.
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Washington: Resurrection City",
"Political Protest: The Splinter
Group" and "Agnes Varda's Black
Panthers; a report".

CCCTR, William Brenneman and
Stuart Kearns

How are attitudes toward "pidgin"
in Hawaii related to other American
attitudes about speech? What is
Hawaiian "pidgin"? What is its
social meaning? Is it related to
other languages called pidgin? To
other dialects in the U.S.?
(Michael L. Forman, Asst. Prof.,
Linguistics and Dr. Elizabeth Carr,
Prof. Emeritus, Speech)

The role of the library in
preserving and transmitting literary
heritage. Do library collections
reflect social attitudes? Study of
Content Analysis. (Dr. Joyce Haas
and Linda Menton)
Film: "The Hottest Spot in Town"

Morning session continued with
opportunity for discussion and
specific problems of participants.

Discussion of second semester social
work project. (Dr. Mildred Sikkema,
Prof. and Miss Marjorie Mcrris, Asst.
Prof., School of Social Work)



Robert Harrison, Research Associate,
:ion Institute, Dr. Nichael
ein, Asst. Prof., Sociology,
dred Sikkema, Prof., School.

_ 6ocial Work)

12/13/71

15. Library surveys: How are
they done? (with pertinent examples)
Mainland library speaker: Dr. Thomas
Shaughnessy, Director, Dana Library
and Assoc. Prof. of Library Service,
Rutgers University.

b) Second semester

LS 693

1/22/72

1. Group session with CCCTR
Goals for second semester, etc.

1/29/72

2. What is community planning?
What is library planning? How can
you involve the community in plan-
ning? What cre the effects of
planning on individuals, groups, and
society? (Panel: Donna Garcia,
Director, State Library Services,
Dr. Daniel Sanders, Assoc. Prof.;
School of Social Work, Dr. Elizabeth
Wittermans, Assoc. Prof., Human
Development)

2/5/72

3. An over-view of agencies,
programs, etc. related to the "War
on Poverty." (Panel: Katherine
Kreamer, GSLS; Winifred Ishimoto,
Asst. Prof., Graduate School of
Social Work)

2/12/72

4. What is meaningful grass-
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Morning session continued with
opportunity for discussion of
specific problems of participants.

LS 696

Introduction to field work and
general orientation to social work
- with Dr. Sikkema and Yiss Morris
of the School of Social Work.

Study of Booz Allen Hamilton
report on planning for libraries
in Hawaii.

Tape of radio broadcast by Rev.
Msgr. Charles A. Kekumano, for
Hawaiian Civic Clubs - -on planning
in Honolulu.

Special mainland library speaker:
Miss Jewel Walton, Research and
Development Librarian, Woodbridge
Public Library, N.J.

Do libraries need community



roots involvement in social action
programs? (Panel: Nina Collins,
Welfare Recipients Advisory Council;
Jane Giddings, Hawaii Council for
Housing Action, Mildred Johansen,
Human Services Worker, Edward Wake,
Health & Community Service Council)

2/19/72

5. Mainland Library Speaker to
discuss program planning: Miss
Genevieve Casey, Assoc. Professor,
Dept. of Lib. Sci., Wayne State
University, to discuss the

implementation of library service
programs.

2/26/72

6. What are some specific
problems that social action programs
In Hawaii are aimed at? (Miss
Marjorie Morris, Asst. Prof.,
School of Social Work)

3/4/72

7. Are there .identifiable
over-all long range goals to
present social programs? To what
extent are programs developed in
response to specific crises? What
roles do pressure groups play in
the development of programs?
(Dr. Mildred Sikkema, Prof.,
School of Social Work)

3/11/72

8. Mainland Library Speaker
to discuss specific programs: Dr.
Hardy Franklin, Asst. Professor,
Dept. of Lib. Sci., Queens College,
to speak on public library programs
in relation to the needs of black
inner-city communities.

3/18/72

10

involvement in book selection,
program planning, etc.? How
should community involvement be
accomplished? Film: "Aala."

Morning session continued with
opportunity for discussion of
specific problems of participants.,

How active a role does the
library play in solving community
problems? Can the librarian do
socially relevant work without
becoming a social worker?

Same questions as they apply to
libraries. Films: Children and
drugs in Hawaii-"Why must the
flowers die?" and "I Quit:
Community action-"Man of Action"
and "Saul Alinsky Went to War."

Morning session continued with
'opportunity for discussion of
specific problems of participants.

9. Group session with CCCTR. Field work discussion and feedback



3/25/72

10. What are the special needs
of isolated people (the aged, blind,
people in institutions)? What is
the role of the library in the
rehabilitation of institutionalized
and handicapped people? (Panel:
Camille Almy, Program Specialist,
Teacher Assist Center, Dr. Cecil
Dotts, Community Service Volunteer,
Nancy Kickertz, Graduate Student,
School of Social Work and Lydia
Ranger, Librarian, State Library 'for
the Blind and Physically Handicapped)

4/15/72

11. Attend HLA and HASL Spring
reetings.

4/22/72

12. What have been the
approaches of various War on
Poverty programs? How have they
differed? (Panel: Royce Higa,
Exec. Dir., Honolulu Community
Action Program; George Lee, State
Liaison to Model Cities; Louis
Stibbard, Education Officer, Hawaii
Job Corps and Charles Wothke,
Director, Human Services Center)

4/29/72

13. How can social action
programs be evaluated in terms.of
meeting community needs? How can
evaluation lead to program
modification? (Dr. Edith Doi,
U.H. Community Colleges)

11

with Dr. Sikkema and Miss
Morris, School of Social Work.

Student-directed outreach
program for faculty and
students of GSLS.

Mainland Library Speaker to
discuss specific programs:
Mr. John F. Anderson, Director,
San Francisco Public Library,
to discuss new directions in
service to the disadvantaged.

What has been the experience of
the library with War on Poverty
programs? Should the library be
a part of a "model City"? Films:
"We are Hawaii" (Model Cities) and
"The Right to Read" (HEW)

How can libraries evaluate programs
in terms of the actual meeting of
community needs? How can evaluation
lead to program modification?



5/6/72

14. Field work discussion and
feedback with Dr. Sikkama and Miss
Morris, School of Social Work.

5/13/72

CCCTR Training Experience

5/14/72

12

Discussion of the place of the
library in cooperation with
other social agencies. What are
the information needs of various
agencies? How could the library
help meet them?

CCCTR Training Experience

CCCTR Training Experience

(12:00-5:00)

5/15/72

15. Summary Evaluation Session Summary Evaluation Session

Outside Activites

Experiences outside the classroom included:

1. Cross-cultural communication exercises

2. Field experience (second semester) in.cooperation with the
Graduate School of Social Work, including

a. Observation of (and/or participation in) the activities
of a social agency or social program

b. Discussion and consultation with Social Work faculty in
evaluating the field experience

3. Independent field experience in a library or library related
activity

4. Visits by participants to the libraries of fellow participants

Weekly Schedule

1. First semester

a. August 23-27: Institute Registration

b. August 27, 28, 30, 31: Cross-Cultural Training Experiences
(CCCTR)
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c. September 11-December 18: Class sessions each Saturday

2. Second semester

a. January 22- :'arch 25: Class sessions each Saturday

b. April 1-8: Spring vacation

c. April 15-May 6: Class sessions each Saturday

d. May 13-14: 2-day Post-Session Training Experiences
(CCCTR)

e. May 15: Summary Evaluation Session

Post-Institute Activities

After the conclusion of the Institute, the' Directors and three
Institute participants (selected by lots from the twenty-one federally
supported participants) attended the Annual Conference of the American
Library Association in Chicago.

This group attended the many meetings dealing with library service
to minorities and the disadvantaged. Each of the three participants
wrote a report of the experience.

Six months after the Institute, one of the participants compiled
and edited a net-sletter which -- along with the three ALA Conference
Reports -- was distributed to all participants. (See Appendix E for
Newsletter and ALA Reports.)



II. EVALUATION

Evaluation Plan

The following outline describes the program of self-evaluation
and outside evaluation undertaken during and after the Institute.

I. Self-Evaluation

A. Pre-Testing (at beginning of program)

1. Participants are given

a. an attitude survey

b. a questionnaire concerning their expectations of the
program

c. a questionnaire concerning personal characteristics
(age, sex, ethnic group, etc.)

2. Supervisors of praCtitioner participants are given a
questionnaire concerning their expectations of the program

B. Process: Participants

1. Keep a journal of personal progress throughout the Institute

2. Participate in three evaluation sessions each semester

a. conducted by the staff of the CCCTR

b. concerned with reviewing and revising personal and
program goals and determining future action

3. Submit (on an anonymous and voluntary basis) weekly feedback
slips detailihg what they liked and/or disliked about each
session and any suggestions for future sessions

4. Are given a feedback survey covering their reactions to
each individual session and speaker

a. at the end of the first semester

b. at the end of the second semester

14T
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C. Post-Testing (at end of program)

1. Participants are given

a. an attitude survey

b. a questionnaire concernins,, t>> it vi' (-,1" cut.:-Jmes

of the nr('

c. a narrative evaluation questionnaire covering

(1) an overall view of the Institute

(2) the role of the CCCTR

.(3) the role of the Graduate School of Social Work

d. a faculty evaluation questionnaire for evaluatin6

(1) the Institute Director

(2) the Institute Assistant Director

2. Supervisors of practitioner participants are given a

questionnaire concerning their view of the outcomes of
the program

D. Follow-Up (six months after conclusion of InstitUte)

1. Participants are given a questionnaire and are interviewed
concerning the value of the program to

a. themselves

b. their job situation, in terms of

(1) understanding of the community and the library's
role in the community

(2) planning of programs to meet community needs

2. Supervisors of practitioner participants are given a
questionnaire and are interviewed concerning

a. whether the program seemed to meet their expectations

b. the apparent value of the program to the participant's
job performance

II. Outside Evaluation
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A. Evaluators:

1. a representative of Lhe

2. a representative of the University academic staff

3. an evaluator of cross-cultural training prograr:s

B. Procedure

1. visits by each evaluator (first semester and srlond
semester) to

a. observe the program in action

b. examine the self-evaluation data collected-ty the
Institute

2. preparation and submission of written reports coalmerning
observed achievement of Institute and participant oals

Participant Evaluation'

I. The Attitude Survey

Since so many of the Institute's goals were concerned xthjAh cultural
or ethnic attitudes, we administered an attitude survey to .t participants
at the:beginning of the year and again at the end of the year. The survey
we used was a questionnaire developed by the Hawaii Educatio:Lal Affects
Project (HEAP) for use with University of Hawaii undergraduates in 1970. 2
(See Appendix E Exhibits.)

There were some problems with the questionnaire because it was
intended for undergraduates and our group was considerably o:Fer and more
experienced than the typical undergrad. Nevertheless, the I-1 4P question-
nnaire was the best instrument we could find for assessing attitudes toward
the many ethnic and cultural groups represented in Hawaii.

Although the relative sophistication of the Institute grcup.prompted
a certain amount of resistance to the questionnaire and quite a few
skeptical comments on attitude surveys in general, the data collected

'Assistance in computer tabulation and analysis of evaluation data
was provided by Kenneth W. Wilson, candidate for the Ph.D. in
Social Psychology, University of Hawaii.

2Hawa,A. Educational Affects Project; Earl R. Babbie, Director.
Honolulu:, University of Hawaii, Survey Research Office, 1970.
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from the two surveys does not appear to indicate that participants were
answering carelessly or dishonestly.

Whether or not the data collected from the HEAP questionnaire says
anything about the real attitudes of the thirty-one Institute participants
is a moot point which could be debated for as long as one wanted to
debate the efficacy of attitude surveys. However, the before-after
survey did show that in several categories of questions -- participants
expressed one attitude in August, 1971 and expressed another attitude in
May, 1972.

The changes that were observed between before scores and after scores
were tested for statistical significance using the McNemar Test for the
Significance of Changes, the Binomial Test, and the Wilcoxon Matched-Pairs
Signed-Ranks Test. Significant changes (at the .05 level) were found in,
questions expressing political orientations, social orientations,
educational orientations, and personal (self) orientations. (See
Appendix D for selected questions and data.)

In several questions, participants expressed increased acceptance of
black Americans. They also expressed increased tolerance of politcal
extremists -- both on the left and on the right. They expressed changed
views on campus unrest and drugs, as well as on traditional roles for men
and women.

One of the more significant changes, in terms of the over-all goals
of the Institute, was the difference expressed in the participants' view
of poverty. Participants were asked to decide who is "to blame" for
poverty, the individual or society, and to express this "blame" on a
6-point scale thus:

Individual Society
1 2 3 4 5 6

The mean ranking for the before test was 3.9. In the after test,
participants expressed a greater conviction that society is "to blame"
with a mean ranking of 4.5.

In general, the changed expressions of attitude represented more
open and accepting views in the after test. There was some tendency away
from dogmatically positive or negative answers toward more neutral or
questioning views. Many additional changes (significant at .06 to 310)
reflected further tendencies comparable to the above.

II. Course Expectations and Course Outcomes

At the beginning of the Institute all of the participants, as well
as the supervisors of the working participants, were given a standard
Course Expectations Survey developed by Dr. Gerald Meredith, the
University of Hawaii's Evaluation Officer. Participants and supervisors
were asked to indicate the importance they attached to various possible
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affective and cognitive outcomes of the course. At the end of the
Institute, participants and supervisors were asked to indicate to what
degree the various outcomes were achieved on a follow-up survey form
also developed by Dr. Meredith. (For. Expectations and Outcomes
Questionnaires, see Appendix E. For data,-see Appendix D.)

Analysis of these questionnaires revealed that supervisors and
working participants. viewed the Institute rather differently at the
outset but not so differently at the end. 'More significantly, the
various kinds 'of participants (students, public librarians, school
librarians, and college librarians) had quite different expectations
and quite different feelings of accomplishment at the end.

In the end, the college librarians and the students felt that their
greatestgains were in "my understanding of other people." The public
librarians and the school librarians felt their greatest gains were in
being "stimulated to strive for excellence in my own communication."
Only the school librarians felt that they had really gained much
"practical 'know-how' for a job."

It is interesting to note in relation to these findings that the
college librarians and students included many recent arrivals to Hawaii
from the mainland and the public and school librarians were for the most
part long-time residents of Hawaii. For some mainland students, the
Institute provided the first social contact of a lifetime with individuals
of ethnic groups other than their own. For most, it provided the first
extensive contact with Asian Americans.

The fact that two of the school librarians were beginning their very
first year as librarians (after having worked for some years as teachers)
may have accounted for-that group's scoring higher than others on gaining
"practical know-how."

The Outcomes Questionnaire was administered a second time to partici-
pants and supervisors as a part of the Six -Month Follow-Up Study. Further
comment on the questionnaire appears in the report of that study.

III. Participant Feedback Surveys

Two formal Channels were set up to supplement the informal means
available to participants for expressing their feelings about individual
Institute sessions. First, Feedback Forms - inviting participants to
"indicate your positive and/or negative feelings about [each session] and
any suggestions you may have about future [sessions]" were made available
for students to fill in (anonymously) at every session. Second, a summary
questionnaire, soliciting feedback on each individual session, was
administered at the end of the first semester and again at the end of the
second semester.

The weekly feedback slips were extremely useful to the Director and
Assiqtant Director in planning and/or modifying subsequent sessions. A
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number of changes were made is scheduled sessions as a result of
participant suggestions or comments on feedback slips. Although most
of the convents were favorable, participants did use the slips to express
their unfavorable feelings often enough that the feedback form seemed to
be providing a valuable communication channel.

The end-of-semester feedback surveys revealed that the various kinds
of participants had varying reactions'to individual sessions. In general,
these reactions reflected the varying needs of the different groups.
Public librarians, for example, responded most favorably to a session
discussing neighborhood information centers. School librarians, on the
other hand, were most impressed by a panel discussion on the meaning of
"disadvantaged" and "equality of educational opportunity."

At the end of the second semester, participants expressed generally.
more positive reactions to the sessions than they had at the end of the
first semester. An exception to this was the negative reaction expressed
to the two sessions in which the coordinators from the School of Social
Work had discussed the participants' field work experience.

IV. Narrative Evaluation and Participant Journals

Among all of the structuredforms and surveys, there was a need for
some less rigid way for participants to evaluate their progress in the
Institute. Some participants kept journals and reported that reading the
entries over at the end helped them see more clearly the changes they had
gone through. A few participants shared their journals with the Director
and Assistant Director. Those journals revealed that their authors were
thoughtful and perceptive and not at all afraid of examining their own
attitudes quite closely. The developing self-awareness expressed in
those journals gave the directors a greater feeling of closeness with the
participants and provided a most important kind of feedback on how
participants were internalizing what was happening in the Institute.

At the summary evaluation session, on the last day of the second
semester, participants were given the chance to express their over-all
feelings in a three-part Narrative Evaluation Survey. (See Appendix E for
survey form.) The first part of the survey concerned participant feelings
about the Institute as a whole. Part II was concerned with participant
feelings about the contribution of the trainers from the Center for Cross
Cultural Training and Research,(CCCTR). Part III asked for participant
feelings about the contribution of the School of Social Work.

Part I of the survey gave participants the choice of answering one out
of five questions. The resulting answers were thoughtful essays in which
participants expressed a wide variety of reactions to the Institute -- from
the extremely positive to one extremely negative. The following excerpts
from some of those essays give a better picture than any other evaluation
data of the way participants felt about the Institute at its conclusion.

1. How do you feel you will use what you,have gotten from the Institute?
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Four participants chose to answer this question. Two working
librarians commented:

"From the Institute I have derived ideas for programs and services,
techniques for evaluation of existing services, a more positive feeling
about the role a library can play in the community, some perceptions for
increasing communication with residents in the neighborhood served by the
library...

"1 come away from the Institute with more confidence to go into the
community, although I know communication with residents with differing
attitudes and values is very difficult."

"Prior to the Institute I would have rated my library service fairly
high and my understanding of the people I serve as very high, but the
Institute has broadened my base for the evaluation of library services.
As a result, the same services and the same degree of understanding would
receive a much lower. rating. At the same time, my confidence, after
reaching an all-time low, has increased and I feel that I can reach out
to those who have not been served and to those people and agencies who
can help."

2. The Librarian in a Pluralistic Society: Cross-Cultural Training for
Social Action." What does the title of the Institute really mean?

Two participants selected this question.

"Indeed, we are living in a pluralistic society where many, many
people are not really being helped or given needed assistance because they
are not understood. Because the pace of life is so fast, many people don't
take the time to,really get to know one another -- such as neighbors, co-
workers, people we see every day but really don't know...

"At the beginning of the course I may have made rash statements such
as 'Samoans are lazy and you can't reason with them' or 'Filipinos are so
Clannish and don't want to really learn our way-of life.' But this is no
longer true. NowI tend to take each individual as he is, and I have
tried not to pigeon-hole them in any type of role or mold (stereotype
roles). I am more open about cultural differences."

"I never really took the Institute'sformal title seriously, to begin
with... After having been through the Institute and participated in the
tremendous wealth and variety of experiences it has offered, I feel the
Institute title has a new meaning...

"We see our job not as it has been regarded in the past as a preserver
ofinformation and knowledge about institutions of the past, but as a
participant in a cultural process that leads on to a more promising future."

3: Describe what the Institute has meant to you.

Most of the participants (18) chose to answer this personal and very
open-ended question. Some answered in terms of their jobs, same 17L tzros
of the Institute as an educational experience, and some commenter ti the
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personal experience which the Institute had been for them.

Jobrelated comments:

"I think I have reached a point of 'no-return' -- I've had
feelingS of despair before of not being able to really understand our
students of varied backgrounds who cannot function well in our schools.
I don't know all of the answers who really does in this ever-changing
society? However, this Institute has brought so many changes in my
thinking and action. I think that I will be able to confront the issues
and do a better job in working with our students and teachers. I am not
the same person I was last August as far as my relationship with people
is concerned -- I can look at things in a different way -- I hope that
others will see changes in me and accept my sincere efforts to reach
people."

"It has helped me see our library patrons in a more understanding
light and given me the added incentive to really be more helpful. I also
see co-worker relationships in a deeper way. I understand the problems
better now, but am just beginning to attempt some improvements."

"I have become more aware of the needs of my own community and
become actively involved rather than taking a passive interest... However,
I haven't come to a conclusion as to how I can serve the poverty level
'patron' more effectively in my community."

Several students commented on the format and educational philosophy
of the Institute:

"I'm glad it was a year long because it takes me quite a while to
get to know people or feel comfortable among them and I think we needed
a year to develop the trust, cooperation, and friendliness of the whole
group."

"I feel the opportunity to mingle with, discuss and socially interact
with the professional librarians was very significant. It has provided
an insight into some of the real, day-to-day problems encountered by
librarians in the field. I feel they have benefited as well, in that new
ideas and changes or solutions to some of their problems were proposed...

"1 also feel that the .way. in which the Institute was set up, with 31
participants meeting every week for 8 hours, 2 semesters, helped me In my
learning process. It gave a sense of security and warmth to the education
process which is lacking in other classes where students meet for an hour
a week, then may not see each other again,"

"I feel the Institute has strengthened my conviction of competing
with myself rather than with others. Learning.is a self-fulfilling process.
It is not to do better than anyone else but to do better than what you
were before."

Comments on the Institute as a personal experience:
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"The Institute was a starting point for me. The speakers and
discussions touched on many things that I hadn't been aware of. fly

life had been fairly simple. I had never gone out of my way to look at
the problems, or even the characteristics of society. fly life had
touched on some of these problems, but I didn't have enough background
or foresight to feel that I could do anything about them.

"The first semester of the Institute was eye-opening. I lea'rned.
Mostly what I learned about was other.people. But in that process, I
had to compare with myself. I've become unsettled and I don't know when
or how my thoughts will fall into a pattern...

"There are still many questions that I have to answer for myself.
Like: What efforts will I make to get to know people who are culturally
different? Can I have them for friends even if I don't agree with them?
How do I work with them in the best possible way? Do I have the strength
to get involved? How activist can I be as a librarian?"

"I find that my prejudices toward some persons of some races has
surfaced and that is a comfort rather than an embarrassment, because I
can now work more intellectually with something I know about."

"I feel more confident in my relationships with people of other
cultures and races, whether disadvantaged or not. I'm not saying that
this confidence makes me absolutely sure that I will always be accepted
by anyone else and no more problems -- All I mean is that I now have
the courage to make the contact."

"Whatever success I feel about being a good librarian today I owe in
large part to this Institute ... I Can say now I love being a librarian
and I wonder why I didn't become one sooner."

"I am twice as alive today as I was in August of 1971."

4. What do you think about the question that Institutes such as this one
might not benefit the poor but might simply benefit the Institute partici-
pants?

This question, a paraphrase of one asked by an Institute participant
during a group discussion near the end of the second semester, was included
in the final evaluation survey to encourage the expression of negative
feelings. When the question had been asked in group discussion, the group
had avoided it completely. In the evaluation survey, the question elicited
an extremely negative diatribe. against the Institute as well as some
rather heated defenses of it. Some of the comments were:

"It is possible that the seeds of destruction were extant in the
Institute from its inception ... we are all middle class and fairly
.prosperous. Here we've spent 9 months blabbing about the poor, poverty,
slums, ghettos et al. and the Institute made no real effort to move our
experiences from textbooks to real life. It's absurd the more I think
of it."
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"I hope that the question posed is not one said for real except
perhaps accusingly or jealously by someone not in the Institute ... Mostly
what I third: about the Institute benefiting only its participants and not
the poor is that it is absurd."

"Granted the Institute participants might initially seem to have
benefited most ... But I believe that all participants are bound 'to
make some waves' -- not a tidal wave, which is abrupt and short in
duration, but more like ripples and gentle surf which are constantly
and continually washing ashore ... This Institute has made it possible
for me to believe again that there are people who care about others who
are less fortunate, and more optimistic that social change can be made."

5. Evaluate the Institute by your own criteria.

This question also elicited negative as well as positive responses.
On the positive side:

"Being a part of a supportive group has meant a great deal to me ...
The second semester was very satisfying as it came closer to my expecta-
tions of getting to the 'meat' of the Institute. I do, however, feel that
the first semester laid a good groundwork of information which we were
able to utilize in the second semester."

On the negative side:

"I feel ... that we took too much time to get where we are today.
There was too much 'loose' talking, too many long breaks, too many late
starts and delayed endings. I think future Institutes should be careful
about this We all know the stereotype.of 'hen parties' ...

"I also feel that the set of courses could be trimmed to 2 instead
of 4, by streamlining the sessions, with a tighter control on the discus-
sions. A lot of the material conveyed to.us in the second semester could
have been obtained in written form. Much of it was irrelevant anyway to
library service."

"Generally I found the morning sessions more meaningful and worth-
while. Some of the afternoons seemed to drag on and discussions were
repetitious and unnecessary ... I am not sure whether I would ever commit
myself to participate in an Institute again that lasts for an entire year
and that meets all day Saturday, as worthwhile as this experience usually
was... It seemed at times that I did not apply as much of what I was
learning to the [work] situation, because I physically did not have the
energy or stamina."

All of the questions were, of course, simply variations on "What do
you think of the Institute now that it's over?" The variety of responses
reflected the variety of participants (who had been selected initially to
make as heterogeneous group as possible). Some people liked the first
semester, some the second. Some felt the lecturers were the most important
thing, some preferred the discussions. Requests for a less time-consuming
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program came from the working librarians, who had taken on a sixth
work day with the Institute. Students, on the other hand, were most
emphatic about the value of a two-semester, 12-credit program -- a
program which made up one-third of their library school studies.

It was clear from the responses that the experience had been, for the
most part, quite different for students and for working librarians. Perhaps
most significantly, the one extremely negative response pointed out the
fact that while the working librarians. could relate what went on in the
Institute to the "disadvantaged" communities in which they worked, the
students -- if they did not choose to do a field work project in a

poverty community, were not forced into Contact with poor people. Some
students did choose field work projects which brought them into contact
with the poor. The student who complained of "9 months blabbing about the
poor" did not and was, justifiably, angry at the Institute for not making
it easier to do so.

In spite of the special problems that students had, one student wrote
such a thoughtful and self-possessed reaction that it is reproduced in its
entirety below -- not as an example of anything that the Institute
accomplished but as an example of what one student, who came to the
Institute already well advanced in terms of the program's goals, was able
to do with the experience.

"I guess in generalized terms, the over-all guiding theme
is 'positivism'. I've reinforced my feelings about being positive,
and I've seen more than ever the role it plays in being an effective
person and an effective worker. I can't say that I've learned that
x-y-z will work in a given situation, but I think what I have
learned, and what's probably really important, is that a particular
frame of mind, awareness and responsiveness, is what's important.
(Be 'open-minded not empty-headed,' as Genevieve Casey said.) Take
an open, receptive person and put him or her in most any situation
and he'll-probably be effective. Be always open, creative, and
evaluate where you are and where you want to go. Never be self-
satisfied, always question and respond and leave yourself open to
receive questions and responses. Not particularly 'librarian'
lessons, but perhaps what makes a good librarian, after all, is
someone who's not locked-into the institution and tradition of the
position."

Students like that make teachers feel very humble.

The second and third parts of the Narrative Evaluation Survey --

concerning participant feelings about the CCCTR trainers and the School
of Social Work -- displayed, again, considerable difference of opinion.

What part did the CCCTR play in the Institute as far as you were
concerned?

In general, feelings about the CCCTR were favorable. Most partici-
pants felt the trainers had helped the group get acquainted and helped
individuals get to know themselves, though one participant found their
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techniques "geared to adolescents" and another thought "everything ...

was pretty mild." The activity which most participants found useful
was role-playing. The other activity most commented o- was video-
taping, which troubled almost as many people as it pleLed.

A more complete analysis of participant react. -ls tc the CCCTR
is ,N)ntained in the initial outside evaluation repL = pre-7ared by
Dr. Walter Jaeckle, the Training Evaluator. (See Secticrz on Outside
Evz ,cation below and App.cmdix B.)

What part did the School of Social Work play in the. Institute as
far as-you were concerned?

Reactions to the School of Social Work, though in so-7.-:e cases

extremely critical, were for the most part politely favorable. Nearly
everyone commented in some way that it was a good idea to have the two
schools - The Graduate School of Social Work and the Graduate School of
Library Studies involved in a joint program. Participants saw this as
a kind of breakthrough which added a new dimension to their thinking
about library service.

Many participants commented on-the contrasting teaching styles of
the two Social Work professors. One of the two was perceived as warm
and concerned about participant goals, the other was perceived as
contributing intellectually but perhaps a bit too aloof. A number of
participants found this professor's intellectual contributions valuable.
One participant commented that the professor "gave much in content and
food for thought." However, other participants were apparently "turned
off" by the professor's teaching style. As one participant put it,
this professor ...

"said one thing and did'another. She said she wanted us
to talk, but she monopolized the floor. She did provide.
valuable insights but she could have interjected them as
the conversation went that way. I found her methods deadening."

Perhaps the most serious criticisms of the Social Work component
of the Institute were those concerned - in one way or another - with
apparent lack of planning. A number of participants commented that the
field work feedback sessions conducted by the Social Work professors
were repetitive. Others-commented that the professors had not helped
them enough in setting up field work experiences. Several people
commented that perhaps the field work might have been more successfully
carried out without the aid of the Social Work professors. As one
participant observed about the field experiences:

"The most successful ones seem to have forged ahead and
worked on their own, or (in time-honored island tradition)
worked with personal friends who had an 'in'."

In general, those participants who did become involved in a field
work experience, were very positive about the experience and felt they
had learned a lot. However, a number of participants commented on a
certain fogginess about over-all goals -- expressed as "some confusion
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or lack of understanding" or "very little guidelines." One participant
summed it up as follows:

"What part did the School of Social Work play in the
Institute? I was never clear as to what exactly their part
was. I supposed that the second semester of the Institute
was to be pretty much in their care and that they would bear
a heavy share in the success or failure of the service part
of the Institute. The impression faded somewhat as the
Institute progressed. It seemed to become evident that
Ethey2 already had too much work to do in their own depart-
ment to give us more than the Saturday meetings they gave.
And these turned out to be warmed over lectures to their
social work students. I appreciated the new viewpoints they
brought and I learned to make closer distinctions of ideas
in the field of social work, but the relevance to librarian-
ship was always marginal, it seemed to me. I don't know if
they themselves quite knew why they were meeting with us. We
mUst haVe looked to them like a bungling bunch of amateur
social workers 'slumming' it."

A number of other participants also commented on the Social Work
professors' apparent lack of time. Several participants commented that
they felt they were "imposing" on the professors' time.

Although these criticisms seem to be directed only at the profes-
sors from the School of Social Work, the Institute staff obviously
shared in the responsibility for what was apparently a lack of communi-
cation and a lack of adequate planning. Whatever-the reasons, Institute
participants did express some degree of disappointment with the Social
work component of the program. One participant, evaluating the "weight"
of each component of the Institute, estimated the portion coordinated
by the two directors in the library school as one-half, the portion
contributed by the CCCTR as three-eighths, and the portion contributed
by the School of Social Work as one-eighth.

V. Participant Evaluation of Institute Staff

At the end of the second semester, participants were asked to eval-
uate the two Institute directors by filling out a survey developed by
Dr. Gerald Meredith to measure the "Impact of Instructor on The Student
and The Course." Due to an unfortunate oversight, the survey forms were
duplicated with only four-point scale to measure the instructors' im-
pact in various areas (e.g. preparation and organization, speech and
enunciation, adequate knowledge of the subject, etc.). (See Appendix for
survey form.) The use of a four-point scale doubtless did not allow
participants to express enough variety of opinion, and there was not
much variation in the almost entirely positive ratings.

However, the comments at the bottom of the survey form did offer
some insights into the reactions of individual participants to each Of
the two Institute directors. In general, participants found both. staff
members supportive and encouraging. The director was criticized by
several participants for not being a very dynamic speaker, and both the
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director Lnd the assistant director were taken to task for being too
neutral and not expressing their own i,:eas often enough (although parti-
cipants ai2nlitte,:: they kne'. that this was a technique to encourage them
to develcp their own idea0. A number of participants commented favor-
ably on t}le team-work displayed by the two directors.

Although it was doubtless pleasant for the participants to be able
to express so many positive feelings as well as for the instructors to
get such positive feedback, probably a more appropriate survey form
'could have been developed to measure variations in participant feelings
about the staff.

As it was, the instructor evaluation served as a sort of positive
reinforcement for a general feeling of camaraderie and good fellowship
at the end of the Institute. Possibly that was as important a service
as a more accurate measurement of variation in impact might have been.

VI. Participant Academic Evaluation and Grades

In August, at the beginning of the Institute program, participants
were given a suggested outline for a system of "public" and "private"
evaluation. (See Appendix E for outline.) All participants, whether
they took the Institute courses for credit or not, were to participate
in the "private" evaluation process - which combined self-evaluation with
two scheduled conferences with the instructors each semester, one no later
than the fifth week, the second at the end of the semester.

Only those participants taking the Institute courses for credit par-
ticipated in the system of "public" evaluation. In that system, the par-
ticipants graded themselves according to their own criteria for self-
evaluation and the instructors graded the participants' term projects
(in joint conference with the participants) according to the criteria of
relevance, discovery of new (to the participant) ideas or information,
and the extent of communication to others. The final grade.was negoti-
ated by the participant and the instructors in conference, based upon the
self-grade and project grade combined.

Al the end of the Institute, a narrative evaluation report on each
participant taking the courses for credit was filed with the Graduate
School of Library Studies. These reports, written by the two directors
jointly, were shown to each of these participants on the last day of the
Institute -- before being entered into the files. (A letter of commen-
dation was sent to the supervisors of each of the participants who did
not take the courses for credit.)

The process of self-evaluation was extremely difficult for most parti-
cipants, but this process -- plus the periodic conferences with the direc-
tors -- seemed to contribute to participant self-awareness in a very use-
ful way. For the most part, the conferences. served as positive reinforce-
ment for the Tiarticipants. They also helped to identify problems which
otherwise mig'mt have gone unnoticed.

At the end of the first semester, all but two credit participants
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received a grade -)f A. The two who did not, both full-time students,
received grades c = Incomplete. They later made up their incomplete work
during the interim Session and the second semester and received final
grades of A. At the end of the second semester, all credit participants
received A's.

The projects that participants undertook varied considerably --
depending upon the participant's experience and interests. (See Appendix E
for a complete list.) One participant conducted a user study of her
.branch library first semester, and second semester designed and imple-
mented a State-wide, machine-tabulated study of public library users.
Another participant developed a slide-tape orientation program for her
school library. One of the students spent both semesters investigating
adult basic education and produced an annotated bibliography at the end
of the second semester which was subsequently reproduced and distributed
throughout the State.

Some students had difficulty selecting a term project during the
first semester. It was easier for the working librarians to judge what
was relevant to their needs. Some of the.students completely new to
librarianship needed most of the first semester for orientation.

VII. Field Work Evaluation

During the second semester, most participants undertook field work
projects either in addition to or in combinatinn with their academic
term projects. (See Appendix E for a list of the projects.) One
student did volunteer work at a drug abuse clinic; another worked with
two social work students to develop a program for children in a low-
income housing project. One school librarian became her school's repre-
sentative on the school-community Parents Advisory Council. Another
school librarian establisEed a liaison with the Headstart program in her
neighborhood. A student, working together with the State Library's
Consultant for Institutional Library Service, developed and implemented
a survey of the inmates of the State Prison, and - based on the survey
- developed and implemented a book 'selection program for the prison
library.

At the end of the second semester, a questionnaire was sent to the
various agencies at which participants had done field work projects in
order to evaluate the experiences from the agencies' point-of-view.
(See Appendix for questionnaire form.) As has been noted above, the
School of Social Work did not play as large a part in the coordination
of field work as had been anticipated, It had originally been hoped
that the Social Work professors would solicit feedback from the agencies
and share it with the participants. They did not, however, and the
questionnaire form was developed by the Institute's Assistant Director
- with the assistance of the junior Social Work professor - somewhat at
the last minute. As a result, it was not - unfortunately - possible to
share the feedback with participants.

Nevertheless, the questionnaires did provide some valuable-feed-
back for the library school -- and, as it was shared with Ms. Itamura
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of the State Library and with Ms. Nakamura, the State Library's Outreach
Coordinator, feedback for the State Library as well. Comments on parti-
cipants themselves were for the most part quite positive. All but one
agency answered that they would like to have a library school student
visit or participate in their program again the next year. (The one
answered "don't know".) Of particular interest to both the library
school and the State Library were the comments that agency personnel
made in answer to the question: "What special services do you think a
library might provide for your clients and/or staff?"

Two facilities requested to be put on the Bookmobile.route. (Ser-

vice has since been instituted.) Other requests were for story-telling
service, professional reference collections for agency workers, loan of
paperback books , help in cataloging professional materials already in
the agencies, provision of specific ethnic materials, provision of mate-
rials for discussion groups -- and many requests for "outreach" -- for
bringing the library to low-income neighborhoods where residents find it
difficult to get to the nearest branch library.

Perhaps the most important results of the. field work experiences --
in addition to the positive feelings that participants themselves ex-

. pressed about gaining actual experience in the community --mere the estab-
lishment of contacts between libraries and community agencies and organ-
izations, and the introduction of librarians to community workers.

Outside Evaluation

Three outside evaluators were hired to observe the program in action
during both semesters and to prepare reports at the end of the second
semester. Each of the three evaluators was to consider a separate aspect
of the Institute program. Ms. Ruth Itamura, Acting Director, Public
Libraries Branch, Hawaii State Library, evaluated the professional lib-
rary in-service training aspects of the program. Dr. Robert Kamins,
ProfeSsor of Economics (formerly Dean for Academic Development), Uni-
versity of Hawaii, evaluated the academic aspects of the program. Dr.
Walter Jaeckle, Consulting Psychologist, evaluated the cross-cultural
training aspects of the program. (During the first semester, the cross-
cultural training evaluation was carried out by Dr. Jaeckle's colleague,
Dr. Kenneth David.)

The complete texts of the reports by Ms. Itamura, Dr. Kamins, and
Dr. Jaeckle appear in Appendix B. Brief summaries and discussions of
the findings of each evaluator appear below.

I. Professional Library Training Evaluation

As an administrator in the State Library System, Ms. Itamura was,
of course, known to many of the participants and had more than an aca-
demic interest in the program of the Institute. For these reasons,
she acted as a participant-observer at a number of sessions and did not
attempt to remain entirely in the background as did the other two eval-
uators. Because we did not want anyone to feel that she might be judging
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individual participants in any way (which she was not), we did not tro-
duce her to the group as an evaluator. In fact, none of the evaluat 7,rs

was presented as such. They were all simply introduced as guests.

At any rate, Ms. Itamura really served a dual function during-

Institute. She not only evaluated and observed the program, she also
served as a valuable liaison with the State Library System.

In general, Ms. Itamura's evaluation of the program was positiA2.
She seemed to feel that it was a good beginning for the librarians
volved. She cited the contacts established with community representtives
and the planning, surveying, and evaluation skills developed in the
Institute as particularly valuable to public librarians.

II. Academic Program Evaluation

Not only irOlis final report but also in several discussions With
the director throughout the year, Dr. Kamins provided a most useful
evaluative perspective. He was, perhaps, the most "outside" of the three
outside evaluators - having no real connection with libraries or with
any segment of the Institute structure - and he thus contributed objec-
tive insights to the staff's thinking about the Institute.

Dr. Kamin's report cited some weakness in the area of the field work
experience and the Social Work component of the Institute, but generally
described the Institute as a successful academic program. His report
concluded with the following summary:

"1. The 1971-72 Institute of the University of Hawaii, 'The
Librarian in a Pluralistic Society,' seems to have been quite suc-
cessful, not only in retaining all 31 participants over the full
academic year, but in achieving its major goals.

"2. Much of its strength lies in its ability to use a block
of the participants' time -- most of the time between breakfast
and dinner over nine months of Saturdays -- in a multi-disciplinary
examination of the subject.

"3. The integration in the curriculum of people and techniques
from a. broad range of academic and professional acitivities was
found to be stimulating by most participants.

"4. While the selection of lecturers, discussion leaders, etc.
was generally quite good, with the experience of 1971-72 improve-
ments can be made.

"5. The forma and approach of the Institute can contribute
a useful alternative (minor) within the curriculum of the School
Of Library Studies."

Dr. Kamins' fifth point is of particular interest. One of en ori-
ginal goals of the Institute had been to use the experience.as thin- basis
for plarning a specialized minor within the GSLS curriculum. Dr- Kamins'
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report comments:

"From all the evidence available to me, the experience
has been sufficiently valuable to the participants to justify
this curricular development. It would be enriching to the
curriculum of the School of Library Studies to add this inter-
disciplinary option, utilizing a block of students' time, to
its regular course offerings."

III. Cross-Cultural Training Evaluation

Dr. Jaeckle (and his colleague Dr. David who worked on the first
semester evaluation) were not cross-cultural trainers but had been
Working with the CCCTR (since re-named Cross-Cultural Center, Inc.) as
evaluation consultants. They had previously evaluated the CCCTR's work
with teachers, county workers, and other groups, and - in this case -
were looking to see how successful cross-cultural training might be with
'librarians.

Although critical of some techniques used by the trainers and of the
trainers' possible over-emphasis on spontaneity and under-emphasis on
planning, Dr. Jaeckle's report concluded that the cross-cultural training
component of the Institute was quite successful. Not only did the train-
ers adapt themselves well to the needs of librarians, the librarians
responded quite favorably to the "experiential" approach and the use of
interpersonal group training techniques.

Of particular value to most participants were the two intensive
group learning sessions which involved all three of the cross-cultural
trainers -- the four-day pre-Institute introductory session in August
of 1971, and the two-day wrap-up session in May of 1972. The first
session served to break the ice and to introduce a strong group spirit
and a spirit of trust. The last session reinforced this spirit in a
very positive way. Dr. Jaeckle felt that possibly this type of experi-
ential learning and interpersonal communication training might be espe--
cially valuable to librarians. He commented:

"One frequently hears how interpersonal relationships
are difficult for the stereotypic 'shy librarian'. To the
extent that this difficulty exists, the people from CCCTR
will have a contribution to make to the librarians of
Hawaii."

Staff Self-Evaluation

At the conclusion of the Institute, after reviewing the formal and
informal evaluations provided by participants and outside evaluators,
the directors were able to identify certain apparent strengths and appar-
ent weaknesses of the Institute as well as the majoi problems which had
been encountered.
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I. Apparent Strengths of the Institute

Without doubt, the greatest strength of the Institute was its pro-
vision of a strong supportive group to which individuals could relate --
as librarians, as students, and as individuals. In'effect, the strength
of the Institute was in the participants themselves -- a group of highly
motivated and dedicated people who were able to support one another and
work together in a group learning experience.

What the Institute structure did was provide a time and a place for
group interaction, provide speakers and films and learning materials to
stimulate discussion, and provide as facilitative a learning environ-
ment as possible. There was no real teaching in the Institute; there
was only learning. Participants and staff learned together.

The provision of group support was important to the various parti-
cipants in varying ways. For the five people flown in from the neighbor
islands each Saturday, there was a special poignancy in the experience.
Normally cut off -- by the high cost of interisland transportation --
from the expanded professional and personal contacts available on the
island of Oahu, the neighbor islanders not only gained significantly
from the weekly contacts with the rest of the State, but also brought
a fresh perspective to the discussions of Oahu librarians,

In general, the working librarians gained from the chance to talk
to fellow librarians off the job and away from job-related anxieties.
For school_ librarians this was perhaps especially important, since
normally their contacts with other librarians tended to be limited.
The facilitation of interchange among different types of librarians --
school, public, and college -- as well as between librarians and library
school students -- was also a significant strength of the Institute.

The group support of the Institute served the working librarians
as a sort of revitalizing morale builder. For the students, the support
-- plus the fact that the Institute made up one-third of their library
school credit hours -- provided a kind of coherent and synthesized pers-
pective not alwayS possible in the usual segmented and more competitive
library school program.

Another strength of the Institute was its provision of a wide
variety of contacts with both ideas and people from other professions,
other academic disciplines, and other community agencies. These inter-
disciplinary contacts not only'provided important learning experiences,
they also provided both librarians and library school faculty with a
means of establishing better relationships with various communitites.

A third major strength of the Institute was its extensive evaluation
program .-- not because the mass of evaluation data collected really
"proved" anything one way or another about the Institute, but because
the.careful and continuous attention to self-evaluation facilitated
self-awareness on the part of both participants and staff. The fact
that the evaluation program involved considerable input from participants
and considerable interchange between participants and staff seemed
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also to provide the positive benefits of the so-called "Hawthorne effect".
Participants were persuaded that what happened to them was important,
that they had a contribution to make, that others were concerned with
their ideas and problems and progress.

Some of the evaluation survey forms were unsuccessful or too struc-
tured for some participants, but the over-all effect of the evaluation
program (especially the emphasis on participant involvement and self-
evaluation) was supportive and contributed to the success of the Institute.

II. Apparent Weaknesses of the Institute

The most obvious weakness of the Institute was in the area of field
experiences. Although participants were, in general, convinced that they
had learned a lot from the experiences, clearly there could have been
more and better opportunities for learning presented to the participants.
This weakness was directly related to two other weaknesses in the progral.
First, for a number of reasons which will be discussed further below,
the Social Work faculty never became fully integrated into or fully in-
volved with the Institute program. And second, the needs of the full-time
students and of the working librarians were so different that it was dif-
ficult to develop a single program which would adequately serve both
groups at all times.

Clearly there was not enough time for planning and for both formal
and informal communication between the Institute staff and the Social
Work professors. The Institute Director was teaching two courses in
addition to the six-hour Institute and the senior Social Work professor
was committed to an exceedingly heavy schedule of teaching and other
professional activity. The Assistant Director of the Institute and the
junior Social Work professor made a valiant attempt to keep things from
getting uncoordinated, but they were not completely successful. There
was simply not enough interchange among all four of the people involved.

There was also not enough interchange between the Institute parti-
cipants and the Social Work staff. As was noted in the participants'
comments above, participants were made to feel that they were "imposing"
on the Social Work professors' time. The Institute Assistant Director
was fox:22d to act as a sort of middle-man running between the partici-
pants and the busy professors. This really over-complicated the coordin-
ation of the field experiences. There were simply too many people and
too many steps between the participants and their contacts in the field.

A further complication was the fact that the needs of the various
participants varied so widely -- as did the amount of time they were
able to devote to field work. For the working librarians, who were
already putting in a six-day week with the Institute classes all day
Saturday, and who were -- for the most part -- unable to get time off
from work for field projects, extensive field experiences were hardly
feasible. Students, .on the other hand, had more flexible schedules
but had no library neighborhood or real-life library problem to which
they could relate the experience. For some stments, getting experi-
ence in a library was much more important.(i.e. met more immediate
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needs) than getting experience elsewhere in the community.

Throughout the Institute program there was a problem with the fact
that the full-time students (especially those who had no library e peri-
ence) had no library to relate anything to -- no frame of reference.
It was definitely a weakness of the Institute that special compensation
for this (e.g. more formal involvement of students with working partici-
pants in their libraries) was not built into the program.

Students were in the minority (only one-third of the group), had
no libraries of their own, were not federally supported (as they were
taking other library school courses and so were not in the Institute
exclusively), and had special needs which were not always met. As was
noted above, it was a student who lashed out at the Institute in the
narrative evaluation for being merely "nine months of blabbing about
the poor."

A particular need of the full-time student;, which might have been
net more adequately, was the need for job-placement at the conclusion
of the Institute. A placement component should have been written into
the design of the program and was not. The result was that graduates
with ajleeded competency were not very effectively connected with libra-
ries where they might have been needed.

An additional weakness of the Institute was its failure to involve
or reach the colleagues and supervisors of the participants (and the
staff) in a really significant way. Part of the reason the group experi-
ence was so supportive may have been that the group did not allow itself
to be confronted by those "outsiders" who might have been most threaten-
ing.

Greater involvement of those "outsiders" might have facilitated
greater filtering of Institute impact from the participants themselves
to their separate worlds outside the institute -- as well as greater
impact of Institute innovations on the regular. library school curriculum.

There was by no means a total failure to reach "outsiders" but
efforts in this direction could have been more substantial. Perhaps
the most significant contribution was made by the group of ten full-time
Institute students, who -- distressed by the gulf between the Institute
and the rest of the library school -- organized a very successful off-
campus get-acquainted session for Institute participants and staff,
other library school students and faculty, and any other interested libra-

rians.

In addition, visiting mainland speakers gave special presentations
which were shared with the total library (and library school) community
and all Institute sessions were open to those librarians , students, or

faculty who requested to be included. On only a few occaSions, however,
did library or library school personnel outside the Institute actively
participate in the program. 'There should have been more of such active
participation by "outsiders".
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III. Major Problems Encountered

Probably the most serious problem encountered was the lack of lead
time -- for planning; for recruiting participants, for recruiting speak-
ers and consultants, and for scheduling what was to be a very complica-
ted and multi-faceted program. There was barely enough time between
the acceptance of the library school's letter of intent and the deadline
for the proposal in which to line up all of the possible alternatives --
let alone set up a firm program plan. Later, the time between the final
.acceptance of the plan of operation (and awarding of the grant) and the
start of the program was not sufficient to do a really adequate job of
recruiting and scheduling.

The Institute staff was left with the unhappy task qf trying to
recruit participants and speakers at the end of the summer, when most
people were on vacation and very difficult to reach. The planning prob-
lems with the School of Social Work began at this point. Heavily com-
mitted to other 'activities, the two Social Work professors were not
available for pre-Institute conferences at all. (In fact, they were
not available for a conference with the Institute Director until nearly
the end of the first semester.)

Many of the weaknesses of the Institute might be traced back to
this initial problem -- lack of adequate time for planning and prepara-
tion.

Another problem encountered at the outset of the Institute was some
difficulty with the State Department of Education over whether school
and/or public librarians might attend an Institute during working hours
or receive compensatory time-off for Institute attendance after working
hours. The difficulty arose, in part, because of the very recent intro-
duction of collective bargaining to the public employment scene in Hawaii.

In the end, the Institute sessions -- originally scheduled for.
Wednesdays -- had to be rescheduled for Saturdays, since school librarians
were prohibited from attending during school hours and there was some
question about how many (if any) public librarians might receive time-
off to attend.

Public librarian participants who were scheduled to work some Satur-
days (e.g. one Saturday a month) did receive compensatory time-off for
those SatUrdays. However, they were not permitted to accept stipends
for those weeks. All of the school librarian participants, as well as
those public librarians not scheduled for Saturday work, attended the
Institute on their own time and received no compensatory time-off.

An additional problem arose at the end of the Institute, when the
school librarian participants were denied personal leave to attend the
final session which had to be held on a Monday. (Public librarians
were permitted compensatory time-off.) The school librarians elected to
attend the session and contest the Department of Education's decision
through their union, the Hawaii State Teachers Association. After some
months, the union won a re-clarification on personal leave from the
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DOB, and the school librarians were reimbursed for the salary they had
lost.

These problems underscore the difficulty involved in establishing
any kind of continuing education program for public employees at this
time. They also illustrate some of the reasons for the that
exists between this state's school librarians and public librarians --
both groups under the same State departmeLit, but each group treated
separately and differently.

One of the significant outcomes cited frequently by Institute par-
ticipants was, in fact, the gaining of understanding by school librarians
of public librarians' problems and vice versa. There is a real need for
more interchange between these groups.

The other major problem encountered was discussed briefly above
under "Apparent Weaknesses of the Institute" -- the problem of designing'
and implementing a program to suit both working librarians and full-time
students. Actually, we regarded this as a challenge rather than a prob-
lem, because we believed that the two groups had much to offer to each
other. The formal and informal evaluations of student and working libra-
rian participants seemed to indicate that our efforts were worth whatever
difficulties we encountered, as the two groups did -- in the end -- value
the experience of learning together.

What could be done to alleviate or avoid the above.problems in future
. Institutes? Probably the kinds of problems cited above will never be

avoidable.' However, they certainly could be made-less severe-and less
troublesome by planning and implementing a shorter and ,less extensive
Institute.

Six-Month Follow-Up Evaluation

In November, 1972, six months after the conclusion of the Institute,
a follow -up evaluation was conducted by Dr.'Walter Jaeckle, Consulting
Psychologist for Cross-Cultural Center, Inc.

The complete text of Dr. Jaeckle's report appears in Appendix C.
A brief summary and commentary follows below.

By means of questionnaires and interviews with Institute participants
and with supervisors of working. participants, Dr. Jaeckle attempted to
assess the impact of the Institute as perceived by participants and
supervisors. In addition, he solicited their opinions on the importance
of the Institute's goals in training librarians and their recommendations
for continuing education for librarians. Questionnaires were also sent
to controls -- public, college, and school librarians, and library
school students and graduates -- who had not participated in the
Institute.

In general, both participants and supervisors expressed satisfaction
with the Institute and perceived learning in the areas of understanding
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other people, group dynamics, and interpersonal communication.

One of the follow-up questionnaires asked participants and controls
to indicate how much they had changed, during the Institute year, in
ten behavioral areas corresponding to Institute goals. Supervisors of
participants were asked to indicate how much they felt their employees
had chz,,nged in the ten areas. This questionnaire uncovered some
interesting differences Between participants and controls, as well as
between student and practitioner respondents..

First, both participants and their supervisors indicated changes of
greater magnitude than did controls. Rating their change on a five-
point scale, controls rated themselves between points three and four
(between "No Change" and "Somewhat More") in all ten areas. PartiCipants
rated their changes between points four and five (between "Somewhat
More" and "Much More') in eight of the ten areas. Supervisors rated
participants' changes between points four and five for all ten areas.
(See Appendix D for table of mean scores for all groups.)

One of the areas in which participants perceived least increase
was in feeling "comfortable with the role of librarian." .Controls,
on the other hand, found this an area of greatest increase. Students --
both participant and control -- found a much greater increase in this
area than did practitioners. Doubtless this reflects the fact that one
of the chief tasks of library school is the socialization of new members
into the profession. It is of interest, however, that student partici-
pants rated themselves as less comfortable with the zole of librarian
than did student controls.

Much of the Institute was concerned with re- evaluation of the
traditional role of the librarian in society. Apparently this emphasis
was successfully unsettling.

As one participant commented:

"To be perfectly honest, I feel somewhat less comfortable
with the role of librarian at the present time because as a
result. of the Institute I have tried to expand my scope of
operation by stepping out of my familiar environment into
the larger neighborhood community of disadvantaged people ...

As I become more accustomed to this new role of mine, I believe-I
shall regain my confidence as a librarian."

Another area in which there was a significant difference between
participants and controls was in "considering it important to think
of myself and others as products of our respective cultures." This
had been an explicitly stated goal of the Institute and it was one of
the areas in which participants perceived greatest increase. Controls,
on the other hand, saw themselves as closer to "No Change" in this
area.
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Not all items on the questionnaire revealed great differences
between participants and controls. For example, participants, controls,
and supervisors all saw the greatest increase in the area of being
"aware of ways libraries can cooperate with other agencies in social
action programs."

In addition, there was a fair amount of unanimity in answers to
questions about continuing education for librarians. When asked "What
particular skills do you still need to acquire to perform better as a
librarian?" -- participants and controls (as well as supervisors of
participants) responded with a number of specific recommendations.
Technical library skills (cataloging, information retrieval, etc.),
media skills, communication skills, and administrative skills were
listed by all groups.

Perhaps the most telling exhibition of unanimity was in answer to
the question; "How do you think you could best acquire any skills that
you still may need?" Given a choice of "Library school training,"
"On-the-job training," "On my own," or "Some other way," most respondents
answered "On-the-job training."

Thus the follow-up study seemed to indicate that, although the
Institute was judged a success by its participants and their supervisors
-- and did produce some significant changes in participants, neither

participants nor non-participants regard s library school training in
general as-the best method of continuing education for librarians.



III. CONCLUSIONS

In human terms, the institute for Training in Librarianship --
"The Librarian in a Pluralistic Society" was certainly a success.
Every one of the thirty-one participants finished the full two-semester
program. At the conclusion of the second semester and again six months
later, the concensus of the group was quite positive. Both participants
and supervisors of participants believed that significant learning had
taken place. Various outside evaluators agreed. In general, the
Institute seemed to have achieved its participant learning goals -- the
development among participants of greater cultural understanding,
greater skill in cross-cultural communication, increased self-awareness,

and an increased awareness of new roles for self and for the library
in society.

In academic terms, the Institute was probably less successful.
One of the original goals of the Institute had been: "To use the
program as the basis for developing a specialized minor within the
library school curriculum." Although the outside evaluator who examined
the academic aspects of the program recommended that such an inter-
disciplinary minor would be "enriching" to the library school curriculum,
there is no indication that the significant aspects of the Institute will
be incorporated into the curriculum in'the form of a minor.

Significant Aspects of the Institute

A review of the significant aspects of the Institute suggests why
their incorporation into the library school curriculum might pose a few
problems.

First, the Institute offered what the academic program evaluator
referred to as "an alternative" within the curriculum -- a large block
of time, one-third of the total required thirty-six hours,,devoted to
an interdisciplinary group learning experience utilizing an approach that
contrasted sharply with the rest of the school's classes.

What made this experience most significant to the participants was
that the group itself not only stayed together throughout two semesters
but also was enabled -- by means of group training techniques and a
facilitative environment.-- to develop a level of interpersonal commu-
nication and group interaction that is not normally achieved in a
classroom.

Furthermore, the group itself was an exceptional collection of
very highly motivated people, selected for their dedication to or interest
in the theme of the Institute. It was also a heterogeneous group
including both students and working librarians and representing a
diversity of ages, ethnic groups, and social and geographic backgrounds.

These participants knew that they were a special group of people
in a special experimental program and that educators and librarians

39
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in Hawaii and in Washington were interested in what happened to them.
They were encouraged to participate in goal-setting, program planning,
and evaluation throu6hout the Institute so that the Institute would

. meet their individual needs.

As far as the "corr,:ent' of the Institute was concerned, the sig-
nificant aspects seemed to be 1) the. opportunity to hear and meet
representatives from so many different academic disciplines and social.
agencies, and 2) the chance to get outside the library (for the working
participants) and outside the library school (for the students) and get
some experience in the community.

To incorporate all of the above aspects into the curriculum in the
form of a minor, would require considerable curricular and administrative
upheaval. Furthermore, there are strong indications that working
librarians -- who compromised two-thirds of the Institute group --
either would. mot participate again in such an extensive program or do
not believe that ,library school is the best place to learn what they
need to.know. In the follow-up survey of participants and controls,
only two er't of sixty-four respondents cited library school as the
place where they could best learn needed skills. Nearly everyone
indicated that on-the-job training would be more appropriate.

Implications for Future Institutes or Training Programs

The participation of students and a variety of working librarians
in a single program was definitely a most valuable aspect of the
Institute. However, future programs should probably involve less time
on campus and more time in the field.

Since students almost universally expressed a need for practical
field experietce and librarians almost universally expressed a need
for on-the-job training, it would seem that a program involving both
students and librarians in libraries rather than in the classroom
might be appropriate. However, such .a program would be so diffuse
that it would eliminate what appeared to be the chief benefit of the
Institute -- the development of learning and self-awareness within
a cohesive and supportive group.

Probably some kind of compromise would be most appropriate. A
two-semester program might be .7,7-anned in which students and practicing
librarians. met in the classroom for some group work during the first
semester -- with some student visits to. practitioners' libraries, and
-- during the. second semester -- students worked with practitioners
in their libraries, with two or three group sessions in the library
school. Group sessions might involve lectures and panel discussions
as well as special training techniques.

The experiential learning and group training techniques utilized by
the Center for Cross-Cultural Training and Research are definitely worth
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inr:luing in any Institute or training program. The work ,of the CCCTR
trainers was a major factor in the success of this Institute.

Certainly any future program should also involve, as much as
possible, the :participation of lecturers and panelists from other
academic disciplines and other social agencies. However, joint
sponsorship of a program with another professional school -- such as
was attempted. by this Institute during its second semester -- should
not be undertaken without a lot of pre-planning.

Summary

The participants and staff of this Institute for Training in
Librarianship felt that they learned a lot from it. It was regarded
by everyone involved as an enriching human experience. Whether this
learning and experience will make any difference to libraries, or
library education, or our pluralistic society, remains to be seen.

Perhaps the best estimate of the Institute's impact is the
evaluation written by a participant on the last of day of the program:

"I believe that all participants are bound 'to make some waves'
-- not a tidal wave, which is abrupt and short in duration, but
more like ripples and gentle surf which are constantly and
continually washing, ashore ..."



APPENDIX A

ROSTER OF PARTICIPANTS

ROSTER OF STAFF, SPEAKERS,

AND CONSULTANTS



Univcrdity of Hawaii
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ROSTER OF
PARTICIPANTS

A. Practitioners

Fujimoto, Hiroko
505 Kekupua St.
Honolulu, HI 96825

Employment: Kalakaua Intermediate School, Honolulu

Fujita, Miriam
2.533 Gardenia St.
Honolulu, HI 96816

Emp.: .Jarrett Intermediate SChool, Honolulu

Tudita, Taeko
2653 Oahu Ave.
Honolulu, HI 96822

Emp.: Royal Elementary School, Honolulu .sabbatical '71/'72)*

Green, Sister Gladys
St. John Convent
2330 Omilo Ln.
Honolulu, HI 96819

Emp.: St. John School, Honolulu.

Henderson, Patricia
158 Simon Ave.
APO San Francisco 96553

Emp.: Waianae Branch Library, Waianae
Now: Full-time Library School student

Hoffman, Sylvia [now: Ginoza, Sylvia (Hoffman)]
2049 Oswald St.
Honolulu, HI 96816

Emp.: Windward Bookmobile (Oahu)



Koseki, Jane
1244 Makalapua Pl.
Honolulu, HI 96817

Enp.: Ft. Shafter Elementary School, Honolulu

Krueger, Carol
85-768 Piliuka Pl.
Waianae, HI 96792

Imp.: Waianae High School, Waianae'

Lindley, Samuel
2115 Armstrong St.
Honolulu, HI 96822

Imp.: Honolulu Community College, Honolulu

Manoi, Viola
P. O. Box 56
Kalaheo, HI 96741

Emp.: Kalaheo Elementary School (Kauai)
Now: Eleele School (Kauai)

Miller, Dorothy
Box 731
Wailuku, HI 96793

Emp.: Bookmobile (Maui)

Mitsunaga, Sylvia
P. O. Box 733
Lanai City, HI 96763

Emp.: Lanai Elementary & High School (Lanai)

Mori, .Etsuko

311 Anela St.
Hilo, HI 96720

Emp.: Waiakea Elementary School (Hilo, Hawaii)

Nakamura, Hanako
1325 Wilder Ave., !.lakai 15

Honolulu, HI, 96822
Emp.: Outreach Librarian, State Library, Honolulu



Nott, Nancy
2533 Malama Pl.
Honolulu, HT 96F,22

Emp.: Lilih<< -Branch Library, Honolulu

Roffrn,
6206 Milo= EL.
Honolulu, El 96825

Emp.:. Hawaii Pacific College, Honolulu
Now: Univality of Hawaii

Scott, Bairlara

210 Noe St-
Kihei, HI 96753

Emp.: Maui Co=mity .,College (Maui)
Now: 1:aurra Olu College ('faui)

Teramoto, Setsuko
2964 Keoni St.
Honolulu, HI 96814

Emp.: Kalihi-Waen71. SOhool, Honolulu

Truitt, Deborah
Rt. 3

Box 60 A
Gainesville_ Florida 32601

Emp.: University of Hawaii Undergraduate Library, Honolulu
Now: Unerployed

Uyechi, Amy
2420 Hoohoihoi St.
Pearl City, HI 96782

Emp.: Ilima Intermediate school, Ewa. Beach

Yee, Florence
1118 9th Ave.
Honolulu, HI 96816

Emp.: Leeward Bookmobile (Oahu)

B. Students*

Buckingham, Lewis
22 S. 41st St.
Philadelphia, Pa. 19104

Emp.: Free Library of Philadelphia
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Huston, nary
Route 5
Brainerd, ninn. .5.b4C1

Emp.: AAUP/UHFA J.niversity of Hawaii

Mealor, Elizabeth. II-dar7: Madsen, Elizabeth]
901 2nd Ave.
Fairbanks, Alaska 7'''.".701

Emp.: Fairbanks (Alasaa) Library

Menton, Linda

98-142 ,ipoa Ti.

#203 B
kiea, HI 96701

Emp.: Nanaikapono ElemEnnTry School, Nanakuli

Mitchell, Sylvia
45-850 E. Luana:Pl_
Kaneohe, HI 967LL

Emp.: Full-time LibrarTI-±l (mu student

Parise, Pierina

707 Palmer Ct., Na.
Mamaroneck, N.Y. ZL13

Emp.: ACTION (Peace Cor '7'-Lunteer - Public Library,
Lautoka, Fiji

Rogers, Linda
3725 Oro Bangor Rw;__

Oroville, Ca. 9597E:75

Emp. : Butte County (Calirnrnia) Library

Sugimura, Sue

4110 Puutralu Pl.

Honolulu, HI 96.816

Emp.: Full-time Library Stlunal student (graduating December)

Tanioka, Sandra
846 C Makahiki Way
Honolulu, HI 96816

Emp.: East-West Center Commumications Institute, University of
Hawaii (pending BOR . maws val in January, 1973)
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Wright, Leona
3006 D St. , #5

Sacramento, Ca. 95816
Emp.: Melanley Branch, Sacramento (Calif.) City-County Library

*The one school librarian on sabbatical leave and the ten students were
not federally supported.



University of Hawaii
Institute for Training in Librarianship

The Librarian in a Pluralist:Lc Society: Cross-Cultural Training for
Social Action

ROSTER OF STAFF,
SPEAKERS, AND CONSULTANTS

A. Staff

1. Graduate School of Library Studies

Dr. Joyce H. Haas, Institute Director

Ms. Katherine A. Kreamer, Institute Assistant Director

2. Cross-Cultural Training Specialists

Mr. William E. Brenneman

Center for Cross-Cdltural Training and Research

Dr: James F. Downs

Center for Cross-Cultural Training and Research

Mr. Stuart Kearns

Center for Cross-Cultural Training and Research

3. Graduate School of Social Work

Ms. Marjorie Morris, Assistant Professor

'Dr. Mildred Sikkema, Professor

B. Speakers and Panelists

1. First Semester

Dr. Stuart Gerry Brown, Professor, American Studies

Dr. Elizabeth Carr, Professor Emeritus, Speech

Ms. Diana Chang, Head, Social Science Reference, Hamilton
Library

Dr. Thomas M. C. Chang, Associate Professor, Educational
Psychology and Director of Hawaii Upward Bound
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Mr. Jack Dalton, Director, Library Development Center. Columbia
University

Mr. Reuel Denney, Professor, American Studies

Ms. Jeannine Dunwell, Instructor, School of Nursing

Dr. Michael L. Forman, Assistant Professor, Linguistics

Dr. Robert Harrison, Research Associate, Population Institute

Mr. Mark Helbling,.Acting Assistant Professor, American Studies

Dr. Joseph Hight, Assistant Professor, Economics

Dr. Seymour Lutzky, Professor and Chairman, American Studies

Dr. James McCutcheon, Associate Professor, History and American
Studies

Dr. Helge Mannson, Associate Professor, Psychology

Dr. Minako Maykovich, Associate Professor, Sociology

Dr. Dennis M. Ogawa, Director, Ethnic Studies

Dr. Richard Rapson, Director, University of Hawaii New College

Dr. Thomas Shaughnessy, Director, Dana Library and Associate
Professor of Library Service, Rutgers University

Mr. Kenneth Shi ekawa, Assistant, Ethnic Studies

Dr. Michael Weinstein, Assistant Professor, Sociology

2. Second Semester

Ms. Camille Almy, Program Specialist, Teacher Assist Center

Mr. John F. Anderson, Director, San Francisco Public Library

Ms. Genevieve Casey, Associate Professor, Department of Library
Science, Queens College

Ms. Nina Collins, Welfare Recipients Advisory Council

Dr. Edith Doi, University of Hawaii Community Colleges, Coordi-
nator, Institutional Research

Dr. Cecil Dotts, Community Service Volunteer

Dr. Hardy Franklin, Assistant Professor, Department of Library
Science, Queens College
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Ms. Donna Garcia, Director, State Library Services

Ms. Jane Giddings, Hawaii Council for Housing Action

Mr. Royce Higa, Executive Director, Honolulu Community Action
Program

Ms. Winifred Ishimoto, Assistant Professor, Graduate School of
Social Work

Ms. Mildred Johansen, Human Services Worker

Ms. Nancy Kickertz, Graduate Student, School of Social Work

Mr. George Lee, State Liaison to Model Cities

Ms. Lydia Ranger, Librarian, State Library for the Blind and
Physically Handicapped

Dr. Daniel Sanders, Associate Professor, Graduate School of
Social. Work

Mr. Louis Stibbard, Education Officer, Hawaii Job Corps

Mr. Edward Wake, Health and Community Services Council

Ms. Jewel Walton, Research and Development Librarian, Wood
bridge Public Library, New Jersey

Dr. Elizabeth Wittermans, Associate Professor, Human Development

Mr. Charles Wothke, Director, Human Services Center

C. Consultants

Dr. Herbert H. Aptekar, Dean, University of Hawaii Graduate School
of Social Work, Consultant for Social Work Planning

Ms. Linda Engelberg, University of Hawaii Library, Consultant on
University Resources for Innovative Programs

Dr. Gerald M. Meredith, University of Hawaii Evaluation Officer,
Consultant on Evaluation

Dr. Edward T. Schofield, University of Hawaii Graduate School of
Library Studies, Consultant on Educational Media and Instructional
Resources

Mr. Yukih ?;. Suzuki, University of Hawaii Graduate School of Library
Studies, Imsultant on Selection of Library Materials
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PROFESSIONAL LIEPARY TRAINING EVALUATION
INSTITUTE FOR TRAINIG IN LIBRARIANSHIP

"THE LIBRARIAN IN A PLURALISTIC SOCIETY"

Report by: Ruth S.
Acting
Public
Hawaii

SUr-fARY OF PROGRAM

I tamura

Director.

Libraries Branch
State Library

The LS 693 and LS 696 courses were not only timely, but also
practical e :perimental programs. The institute generated a pivuting
movement, bringing to focus relevant dimensions/needs of librarians
working in today's multi-faceted, cross-cultural society.

The flexible prograndning was supported by qualified professionals
in different disciplines. The strength, as this observer saw it, was
the composition of the class itself: the interaction provoked by a cross-
section of graduate students, practicing public and school librarians,
the young and not-so-young and the representation of cultures.

The occasional grouping of "like" practitioners for discussions,
tended to create reactions akin to a gripe session and polarization.
However, others succeeded and were motivated to dissect their self-
centered concerns and emerge into cooperative group experience.

GOALS AND OBJECTIVES

1. That the public librarians became aware (or more aware) of the need
to develop cultural understanding is evidenced by their sustained
interest and year-long attendance. However, the introductions to
and the contacts established with key representative:, of community
and social action progrc were particularly helpful and vital for
future development of gruss-roots programming.

2. The institute assisted in developing a sensitivity to and respect
for other people's rights: to learn to listen and gain an under-
standing for the total need to communicate.

3. The techniques of surveys, planning and evaluation were especially
pertinent for the public librarians. These broader implications of
and the effects of social forces in communication were very meaning-
ful to the practitioners.
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An academic introduction to and an awareness of this pluralistic.
society have been established. The scminars.and projects enabled the
participants to search for, to relate to, and to develop a practicum.
However, follow-up, specificity and in-depth programs will bring about
another needed dimension in working with the disadvantaged, Some.sug-
gested ideas are:

An overview of cultures: explore needs, prescribe and
develop specific resource tools and program ideas (by ethnic
groups).

Develop a multi-media presentation for use with the new
Aerican citizen.

Plan a neighborhood center (site location, staffing, materials,
anC2 resources, programs).



ACADEnIC PROGRAM EVALUATION
1971-72 INSTITUTE FOR TRAINING IN LIBURIANSUIP:

The Librarian in a Pluralistic Society"

Report by: Robert 1.t. Kamins, Ph.D.
Professor of Economics
University of Hawaii

BASIS OF EVALUATION

The following evaluation is based upon observation of several ses-
sions of the Institute between' December 1971 and May 1972; conversations
with participants, some of the lecturers, the director and assistant
director of the program; inspection of participants' evaluations made
over the course of the year and at the conclusion of the Institute.

SETTING OF INSTITUTE WITHIN GRADUATE LIBRARY SCHOOL

The MLS program offered by the Graduate School of Library Studies
of the University of Hawaii is a solid one -- strong in the principles
of librarianship and in the methods of operating libraries -- but also
rather conventional in the sense that the curriculum is divided into
three-credit courses and that it is self-contained within the College;
i.e. there are no connections with other divisions of the University of
Hawaii, unless they are made individually by faculty members within their
owq courses. The core curriculum, normally requried of all Master's can-
didates, consists of seven courses, one of which considers the social
functions of libraries and another the services provided to readers. The
core makes up about two-thirds of the MLS program, leaving the student
a choice of three to five electives (they are limited for those intending
to be school, children's or young adults' librarians), chosen from a
score of possible electives--all within the School, unless special arrange-
ments are made. To judge from the catalog descriptions of these electives,
only two are directed to the social setting and functioning of libraries.
These are LS 693, Special Topics in Librarianship, which lists a discus-
sion of library service to the disadvantaged as an example of what may be
covered, and LS 696, the field seminar in librarianship which serves as
the practice teaching course for school librarians. Both of these courses
were used as the formal academic vessels for the Institute.

PROGRAM GOALS

The proposal which led to the funding of the Institute said that
its basic aim was to train people is developing library services for the
disadvantaged in the community, and to use the program -- if successful --
as the basis for planning a new minor within the Master's curriculum of
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the School of Library Studies. The operation:.1 goals of the Institute
were stated to be the development by the participants of "an under-
standing of themselves and others as cultural beings"; their learning
techniques of cross-cultural corrmunication; their familiarization with
"the many social agencicts and social programs within their communities";
learning techniques by which. libraries can cooperate with other social
agencies; and enabling. the participants to "set their own goals within
this context [of providing library services for disadvantaged groups
not now served[ and help develop a program to meet these goals."

P17.0GRAN PARTICIPANTS

Thirty-one persons were accepted as participants in the program:
10 students enrolled in the Graduate School of Library Studies and 21
practicing librarians -- 11 from school libraries, 6 from public libra-
ries and 4 college librarians. Nineteen were accepted from Oahu, 6
from other islauL:s of this state and 6 applied from as many states of
the mainland. All but two were women. Ages ranged from 21 to 66.
Remarkably, all participants who enrolled in August 1971 completed the
nine-month program.

ACADEMIC RECOGNITION

Participants were given their choice of enrolling for two courses
carrying graduate credit of six hours each semester, of taking them as
special in-service training courses not carrying.graduat:e credit, or
of auditing the courses. Those completing both semesters for credit
thereby fulfilled approximately one-third of the 1,1LS program.

TRAINING TECHNIQUES

The Institute utilized a variety of teaching-training approaches
and techniques over its span af the academic year. Even before the
first semester began, faculty of the University's Center for Cross-
Cultural Training and Research were brought in to stimulate and open
communication among the participants, who for the most part knew each
other only formally, if at all. This was repeated at intervals over
the year. In the process, the CCCTR faculty demonstrated techniques for
penetrating the normal barriers between people and sensitizing them as
to their behaviour towards others- -such as role-playing, games, video-
taping group interaction-- which were employed In meetings of the
Institute. An important by-product was to help the 31 individuals who.
enrolled in the Institute to form a group, a social arrangement which
seldom occurs in the classroom and one which at least some of the
.participants were to find supportive over the course of the year.

Once the semester began, the Saturday schedule generally presented.
lecture discussions or panel discussions in the mb.rning :,- missions and
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group discussions among the participants in the afternoon-- sometimes
joined by the faculty members or others making the morning presentations,
sometimes augmented by a film or tape. In the first the
lectures or discussions were largely presented by meri.o..
University of Hawaii faculty, dra.rn from a wide tanr;c soc_
sciences, plus two interdisciplinary programs in the huvc::711-7, and
from the Schools of Social Work, Nursing, and Library Stu:Iri-n- 'ncluding
the director of the Institute) , and from the staff of b.1.e
Graduate library. 1\70 directors of University library prams on the
mainland spoke to, and with, the group.

There were more mainland speakers in the second :emester, when
discussion focussed more specifically on disadvantaged groups
American society and means of providing them with library services. In
the second semester there was also sustained a participatn by two
faculty members of the School of Social Work in discussing field work
projects required of each participant taking the Institute courses for
credit. Twenty-three of the 31 participants undertook field projects
intended to familiarize them with groups within the community facing
problems of poverty, physical handicap, drug addiction, etc., and with
the social agencies working with these groups. There were more sessions
with CCM: people at intervals during the second semester; to further
display and apply cross-cultural communication techniques, and a final
twr-day meeting to help bting together the experiences of the year,
whiCh also included attendance at the Spring meetings of Hawaii's
associations of librarians. Evaluation, which in one forM or another
was a weekly function within the Institute, occupied the entire working
day of its final session.

OUTCOMES

By any likely criteria, the Institute was a success. As an aca-
demic process, it retained the participation of all the participants-
3? signed up for the program, 31 completed it: 23 for credit and 8 as
auditors.

The attempt to create an interdisciplinary curriculum apparently
worked rather well in most respects. Written and oral opinions of the
participants indicated that most of them appreciated and enjoyed the
range of the dialogs they heard, and in varying degrees engaged in,
concerning the society, the community and some of the agencies serving
disadvantaged groups. ("The traditional courses are too limited" was
one written opinion.) Over half of the written evaluations by parti-
dipants indicated satisfaction that they had achieved a broader under-
standing of the functioning of libraries within society, particularly
in reaching groups presently isolated. Several volunteered in their
written comments that they had gained a better understanding of them-
selves, as people and in their profession. One response was highly
critical of the focus of the Institute ("nine months of blabbing about
'the poor")-- but this was the only one.



B - 6

Opinions concerning the contributions of 'the many disciplines
invited into the colloquy varied, but an overwhelming Majority was
favorable for most portions of the classroom activity. :,Tost frequently

criticized-- though by no means universally-- was the participation of
a faculty member from the School of Social 'Zork. In part, the criti-
cisms were connected with the field work experience, iu which there
had been an expectation that the Social Work faculty would be more
deeply engaged in making initial connections with the groups or agencies
the participants picked to study, or in proceeding with the project.

Nevertheless, there was generally a favorable reaction to the
field work experience expressed in the participants' evaluations, in
which the contact people at the various agencies as well as the direc-
tor of the institute concurred. (That there was some leakage was
evidenced by the response of one of the contact people, who-answered
a follow-up inquiry as to how the participant had worked with his
agency by saying that there must hare been some mistake, since he had
not met the person named.) How meaningful the field work was to the
individual participants is another question. In the opinion of toe
Institute's director, some of the participants were able to carry out a
Project which at once improved their understanding of librarianship in
the community and also made a practical contribution to it-- such as
the person who studied the inadequate library at Oahu prison and de-
signed an acquisition list to meet the reading interests of the priso-
ners. Other participants, however, for one reason or another were
less successful; some of them might have done better field work with
better back-up from the Institute itself, starting with the initial
contact with the agencies they were studying.

'The contribution of the CCCTR to the Institute was generally
highly regarded by the participants. host of them appreciated
application of sensitivity training and cross-cultural learning tech-
niques to the central problem of the Institute-- recognizing the needs
of the disadvantaged or isolated and devising ways of meeting some of
them through library services-- and admired the way the techniques
were used (with some reservations concerning the use of video-taping
"spontaneous" discussion.) However well the demonstrations were
performed, one may have some reservations as to how well the partici-
pants actually "learned" the techniques of, cross- cultural communication,
which was a perhaps over-ambitious goal of the program.

A demonstrable effect of the Institute was to help change social
attitudes of the participants. They were given an attitudinal poll
(developed by the UH Survey Research Office) before and towards the
close of the Institute. Before-and-after comparisons of the replies
showed that there was a general swing to more open, accepting, tolerant;
postures towards non-conformist social behaviour, e.g. permitting John
Birchers, Communists, or homosexuals to teach in public high schools;
towards the use of marijuana; in openess to people of other racial or
religious groups. Since other studies have reported the same general
result from higher education, and since many of the units within the
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curriculum of the Institute :ere ai::,ed at giving the participants a
better understanding of groups outsiOe the mainstream of American
society, it is reasonable to attribute these attitudinal changes to
the work of the Institute.

Another purpose of the Institute stated in the proposal for its
establishment was to use its experience as the basis for planning a
new minor within the MLS curriculum at the University of Hawaii. From
-all the evidence available to me, the experience has been sufficiently
valuable to the participants to justify this curricular development.
It would be enriching to the curriculum of the School of Library
Studies to add to this inter-disciplinary option, utilizing a block of
students' tine, to its regular course offerings. I:et the least pf the
advantages which the Institute offered w;-: opportunity for indivi-
dual participants to form a group, thus providinc mutual support, in-
teiellange of experience and opinions, and 1-2inforcement in the learning
process typically lacking in a conventional academic program. This
milieu for learning may be of particular usefulness in the education of
librarians, either in their pre-service training or as a part of their
in- service training.

SUI:11'1ARY

1. The 1971-72 Institute of the University of Hawaii, "The
Librarian in a Pluralistic Society", seems to have been quite successful,
not only in retaining all 31 participants over the full academic year,
but in achieving its major goals.

2. Much of its strength lies in its agility to use a block of the
participants' time-- most of the time between breakfast and dinner over
nine months of Saturdays-- in a multi-disciplinary examination of the
subject.

3. The integration in the curriculum of people and techniques
from a broad range of academic and professional activities was found
to be Stimulating by most participants.

4. While the selection of lectutera, diFyussion leaders, etc- was
generally quite good, with the experience of 1971- -72 improvements can
be made.

5. The format and approach of the Institute can contribute a use-
ful alternative (minor) within the curriculum of the School of LibraryStudies.

Robert M. Kamins
Professor of Economics
University of Hawaii

June 20 1972



CROSS-CULTURAL TRAINING F,TALT'ATInN
INSTITUTE FOR TRAINING IN LIBPARIA7SHIP
"THE LIBRARIAN IN A PLURALISTIC SOCIETY:
CROSS-CTLTURAL TEAINING FOR SOCIAL ACTION"

Report by: Walter R. Jaeckle, Ph.D.
Ccnsulting Psychologist
Cross-Cultural Center, Inc.
P. O. Box 856
Hilo, Hawaii 96720

EVALUATION OF CROSS-CULTURAL TRAINING CONDUCTED BY THE UNIVERSITY OF
HAWAII, CENTER FOR CROSS-CULTURAL TRAINING AND RESEARCH.

The purpose of this evaluation is to examine the contribution of
the University of Hawaii's Center for Cross-Cultural Training and
Research (CCCTR) to thA goals of this Institute. CCCTR trainers were
involved formally in six sessions of the Institute, and informally at
social gatherings with staff and participants after some of these
sessions.

The same three trainers were involved throughout both semesters
of the Institute although not all three of them attended every session.
Two of the trainers were of approximately the sane age as the average
participant, and the third was an anthropology professor of some
eminence and charisma. The educational approach they used is referred
to as the "experiential" approach, in which participants are put
through exercises requiring them to perform some training tasks.
Participants "learn by doing" in exercises including group discussions
built around participants' responses to various rating instruments,
games demonstrating interpersonal phenomena, role-playing of critical
incidents, and video-tape playback analysis of the exercises. The
toiic-and complexity of the exercises are adjusted to fit the concerns
and past experiences of the participant group. Exercises are supple-
mented by lecturettes and demonstrations which offer conceptual
models to account for phenomena participants experience. Total group
discussions and lectures are used only occasionally.

The application of this educational approach by CCCTR to cross-
cultural issues is an attempt to generate openness to a greater
variety of interpersonal experiences involving ethnic differences,
and familiarity with some practical concepts about cultural variation.
In the terms of the long-range goals of this Institute, CCCTR directed
itself toward helping participants:

"develop an understanding of themselves and others as
cultural-beings-and learn-techniques of cross-
cultural communication"
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Tile first semester of the 1:Istituto was directed toward developing
cultural understanding, and the -d was directed toward developing
the to apply this und- to program development. Within
these ae mandates. CCCTR cfr-i:e2d to being .reactive to the
current ncds of staff and 7Jrticants as they unfolded during the
year. 7:1s., description's writ-. em 11;-.- the program before it began

that the CCCLX wou.1;:i he involved during the year pri-
marily in sessions reviewing each participant's progress and revising
his course objectives in light of his personal experiences. As it
turned out, these functions were shared broadly with the Institute
staff and other faculty; and the "r7TR team modified its role to
include a ;-treater variety of
CCCTP :=3sfully Look ')ia a

had antici:iate. The
tc look to CCCTR exercises to rc-

exercises. The result was that
';>rtarc.: additional function that
ute participants and staff came

e group spirit and interest
when "lecture fatigue" set in. In a program as intense as this Insti-
tute, the importance of the limb-stretching quality of experiential
exercises cannot be overestimated.

This evaluatt die not A involved with the Institute u-atil
the :.etC;JA semester. 1 y that 1,:f,7 ctle of the weaknesses of CCCI
op,4,.,.ratirs had had time to manifest itself. Descriptive materials
and records of specific exercise adaptations and of the sequence in
which they were used had not been compiled, and memories had faded
considerably about what had taken place. Thus, the substantive aspect
of each CCCTR session cannot be reconstructed in sufficient detail to
be considered for replication in future programs. CCCTR trainers
might rightfully argue that each program requires a unique experientfal_
sequence. But until they !gin to document their work with this novel
educational approach , t17- ,Nzfll be no good way to develop and commu-
zate the ru.:Lc4,..: gove .r:rn2-J the uses of experiential exercises. Such

c-Ientation could be buils into a training contract in the form of
reimbursement for planning dys.

The matter of planning:far CCCTR sessions deserved a parenthetical
note. Since the CCCTR team s. ,s committed to being reactive to the
latest developments in the 7'77--titute, they brought upon themselves a
lot of pre-session headachen-- According to the trainers, they would
be called only a few days b:elipore their scheduled session and briefed
by the Institute staff about what had transpired since the trainer's
last visit. Based on this current appraisal of Institute happenings,
the trainers would then begin deciding on appropriate topics, selecting
exercises and preparing instruction sweets, rating forms and whatever
other material the exercises required. Preparation amounted to a
considerable investment of time and energy for those.CCCTR sessions
featuring primarily experiential exercises, and this allowed for
details to be overlooked. As a result, there seemed to be an air of
panic behindthe scenes of CCCTR experiential sessions, as trainers
scrambled to assemble and disassemble VTR monitoring equipment, keep
up with a demanding and complicated schedule and compensate for
what had been overlooked or misplaced. These three CCCTR trainers
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could rely upon their considerable experience to see them through, and
they usually carried the sessions off with panache. From the front of
the stage, one could get swept into the excitement of it all: readying
for a full dress performance of a drama in -,7hich one will have a part.
Participant views about how well organized the trainers were favored
the belief that they knew what they were doing; e.g., after the final
session a part-icipant wrote that the sessions were "well organized
and executed". Another participant who perhaps took a closer look,
asked, in reference to one trainer: "Do we like him because he is as
disorganized as we are?" For most participants it didn't matter how
organized the trainers were. Especially the two younger trainers
were credited with being sympathetic, sincere, supoortive and attuned
to the group.

When this evaluator visited the Institute for the first time on
March 18, 1972, the impact of the CCCTR team had become established .

Quite readily and generally observable were:

1. a hearty, first-name respect for the trainers
from both staff and participants.

2. an almost unanimous, strongly positive feeling
toward experiential exercises as the meanz-, for
developing ones own interpersonal competence,
coupled with

3. an almost unanimous feeling of personal gain.

4. a mild feeling of disappointment about CCCTR
sessions taken up by lectures or large group
discussions.

5. an informal working atmosphere in which parti-
cipants willingly entered into tasks that nor-
mally evoke fear of self exposure and criticism.

Thus, it appeared that the only blemish on CCCTR's gold-star
performance to date was that the general sessions, and there were two
among the total of six CCCTR sessions that could be described as
being almost exclusively such, were a bit "long winded" and "indoctri-
nary" sometimes. (Words in quotes are paraphrases of participants
comments, given either verbally during sessions or in writing at the
end of the-nstitute.) Judging from my observations and from the
reputation of the senior trainer who conducted most of CCCTR's large
group discussions, these sessions were at least memorable and useful.
A certain amount of general dissatisfaction should be tolerated for
the sake of a participant's written comment such as: "Never have I
met someone whom I was more in accord with than (the senior trainer).
Everything he said I felt he had taken the thoughts from my mind. I
stand in awe of him." There was also widely scattered praise for the
"good ideas" obtained in the general sessions.
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Because the experiential exercises the CCCTR team used are
described in very few places and because they appear to have had a
ma or .,..-ract on most participants, it might be worthwhile to describe
a few briefly here. This also provides the chance.to examine some
strengths and weaknesses of cross-cultural experiential exercises as
used with these librarians.

One of the two exercises conducted Saturday morning, March 18th,
is an example of a Well received role-playing activity. Such acti-
vities were reacted to in writing at the end of the Institute.in terms
such as "psychologically demandin "accentuated the positive in
human relations and communication while still pointing out the nega-
tives", "loosen us up, give us self-confidence", and "most effective".

This exercise was developed in response to the information that
participants were having difficulty introducing themselves at the
community agencies and meetings stemming from their Institute field
work. The exercise was conducted by the two younger CCCTR trainers who
began by forming separate groups of the public and the school librarians.
Each group consisting of approximately 10 participants was given
directions for a situation constructed of interpersonal features
similar to the ones they had been encountering in real life. The
school librarians found themselves at a meeting of the school library
parent advisory committee. The. task of the central role player was to
introduce herself as the school librarian and inform the parents about
current library doings. The roles of three parents also were assigned:
One parent came to the meeting upset because her boy had been unjustly
accused of Toeing a. book, the second parent couldn't read and was there
as a favor to a friend who was the committee member, and the third felt
strongly that reading hooks was good for children. The public librari-
ans faced a similar role playing situation at a meeting of a community
association, where the primary role player was to describe to three
other participants playing community members how she might be of
service to the community. Her make-believe audience of community
members had been assigned roles designed to bring out typical incidents,
in a manner analogous to what the school librarians were going through.

There was time alloted for each group'of 10 participants to run
through the exercise twice. That is, after someone had played the
librarian's role for about 10 minutes, the action was stopped and the
trainer led the group through an analysis of the results. Then a se-
cond participant played the librarian's role to another group of three
role players. In this manner eight participants in each group had a
chance to play one role or another, and.everyone in the group contri-
buted as an evaluator of the scene. Their comments were usually posi-
tively reinforcing and were always supportive.

Behind the scenes there was some fury over a lack of cooperation
from the Manoa campus regarding the use of audio-visual equipment.
According to the trainers, the Institute was charged a separate fee
by the University for camera operators who could not perform quite
simple camera applications, (so simple that this eimluator could have
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acted as camera operator) . Is it naive to ask why the Institute was
charged additional support- services costs for cameramen? And whv were
some University faculty paid for instructional services while others
were not? Anyway, no VTR equipment was used for playback analysis of
the role playing on `arch 18th, and the trainers hazarded to bring
their own equipment from Hilo for their final two-day session in hay.

Two days out of the final three days of the Institute were devoted
to cccTn exercises, whose overall purpose was to summarize in both word
and action the gains that had been made b2, the participants during the
Institute. Even without exploiting such tools as ,comparisons of pre-
and post-institute video tapes and with a few duds among the hits, the
two days came off very well. The first exercise on Saturday was a
good one, but the last on Sunday was a real dud. Three other major
activities were crammed into the Weekend, in addition to an explicit
piece of overnight homework which had quite a few participants seeking
out someone not being served by a library, and trying to come up with
a program to reach him. This homework was used in large group sessions
Sunday, out of which came lists of over 20 possible community activities
of various magnitudes.

Saturday morning started with a repeat of an exercise conducted
during the initial meeting of the Institute and is called "Why are Poor
People Poor". The two younger trainers had the participants view video
tapes of four persons, each reciting a distinct strong statement about
the reasons for poverty. Each participant recorded on a rating form the
degree to which she agreed with each statement. These forms were then
discussed by the participants in small groups encharged to agree upon
a single rating of each statement. In a final large-group lecturette,
the process o'f moving toward agreement was described,-and illustrated
by tallies and averages from the group as they converged upon agreement.
The overall message seemed modest; namely, that participants had exper-
ienced the phenomenon of agreeing upon how complex a problem poverty
turns out to be when you think about it. However, to be fairly certain
that the large majority of the participants knows that much at the end
of the exercise is a significant improvement over our usual doubts
about comprehension and retention among students. Had time allowed,
the trainers might have brought in data from the first time the exer-
cise was used, or they might have led a discussion about the cross
cultural and program development implications of the viewpoint con-
verged upon by the group. Such elaborations were regarded by the
trainers as incidental, since there was little likelihood that much of
what would be said would be retained. This high regard for activity
and low regard for lecture as the medium for learning is nested deep
in the heart of most trainers using the experiential approach.

The last exercise on Sunday required that each participant fill
out a four-item rating form on each fellow participant, telling her
the extent to which the rater thought she had improved in each of
four areas during the Institute. Many legitimate complaints were
raised by participants, and it is a commentary on their good will that
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so Many of them complied by filling out a stack of rating forms. This
peer-rating gimmick left room only for basically uninterpretable
neutral cr positive comments. The faults of instrument included:

1. some of the participants were believed to need no
improvement in some of the four areas because they
had a high level of skill at the start of the
session. Thus if a participant received a lot of
"no iMprovement" statements from his peers, there
was no way of telling whether this meant he was
was skilled or unskilled.

2. The rating form called for an appraisal of
improvement over the year. :-!any participants felt
that they didn't know each othe to any notable
extent until the second half of tte Institute,
so they had no idea of the pre-Institute
"base-line" performance of their peers.

It didn't help much when the trainers insisted repeatedly that
the results would not represent "truth' but only what people thought
was true; and that "we realize you may .get nothing from the feedback
forms, but some of you may get something." The point is that if
someone got something out of her peer's ratings of her it would very
likely be a misinterpretation of what was intended. This would have
been a serious problem if the form hadn't been .designed only to collect
positive and neutral feedback. Written comments from the following
day suggest that participants were not able to put the ratings they
received into any meaningful context.

This brief glimpse of the experiential approach at its best and
worst hopefully will provide a sufficient backdrop to make some general,
comments about CCCTR's performance meaningful. First of all, it is
quite likely that much of the warm regard felt Tor CCCTR from both staff
and participants was directed at the two younger trainers as people.
Had other, less sincere, warm and supportive trainers been in their
roles the results may have been less appreciated. Nonetheless, there
is still a handsome margin of recognizable intrinsic value in the
exercises, even though very few.exercises were milked for their
academic worth by the trainers. The trainers may agree in retrospect
that there were too many activities scheduled into too brief a time
period. The resulting pressure and complexity of scheduling during
CCCTR sessions did much to leave the trainers unnecessarily exhausted
at the end of the day, and many participants were left a bit over-
whelmed by it all. One participant noted that she liked CCCTR sessions
because there was always so much to talk about when she got home that
night. Perhaps a relaxed half-hour wrap-up at the conclusion of a

session would have helped a significant number of participants to
gain a similar overview of what they had been through.

If one attempted to'render down to a single factor the reason for
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success of CCCTR sessions, that factor pro'oably would be the use of
small groups as the medium for social learning. It is this partici-
patory nature of the experiential learning process that makes it
unusual and effective in the eyes of a vast majority of people. The
enthusiasm generated by acL-ively sharing in a participatory learning
process was sufficient in this program to overshadow the "duds"
among the exercises used. Probably, all but very few participants will
recall CCCTR's six sessions with fondness, months and even years from
now.

Judging from comments written on the final day of the Institute,
there can be no question that the CCCTR experiential program was very
favorably received. One participant said CCCTR's part was 3/8 of the
total Institute success, (1/2 of the credit. was given to the two
Institute staff members). Another participant said that such an
approach should take up 20% of a regular course in the University's
Graduate School of Library Studies. Another felt, however, that
CCCTR's offerings could have been condensed into fewer, more effective
sessions. The most popular session was the first, four-day introduc-
tion to the Institute that CCCTR conducted'in August. Apparently this
session laid the ,groundwork for the rapid development of group solid-
arity and spirit. From those who made comments about changes over
the year of the Institute the impression emerges that the effectiveness
of experiential exercises diminishes somewhat as the "ice gets broken"
and people get to know one anothe7. However, the final two-day
wrap-up session was the second ranking session in popularity. Thus
the first and last. sessions (which were, incidentally, the sessions
which were the longest and which involved. all three trainers), were
highpoints, with a bit of a sag in between. Exceptions to this "U-
shaped" 'curve of popularity represent the fact that various participants
tend to be turned on or off by different types of sessions. no matter
when in the year they occurred. Many participants seem especially
turned on by rote- playing and video tape playback exercises, although
there was commonly an initial thrill of fear before such exercises.

A thread of boredom ran through the comments that were critical
of the exercises. It may well be that the success of CCCTR's exer-
cises depended somewhat on the degree to which participants had been
exposed to such techniques before. The more likely it is that a
participant was familiar with techniques' such as role-playing, the
more likely it is that she did not receive personal gain --- although
she might comment upon the gain experienced by other participants.
The novelty of the exercises is another factor in creating success
with experiential exercises.

The number of written comments attributing personal gain to CCCTR
exercises are in preponderance. Increase it self-confidence, under-
standing ones own impact on others, and seeing other people's points of
view were the most frequently mentioned personal gains. These comments
tend to shade over into frequent remarks about the group cohesiveness
that was produced, and how the exercises helped toget peop77_9. together.
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Perhaps these librarians_ will stay in contact with one another because
of the Institute. Mutual aid among these librarians in the future may
provide the avenue for perpetuation of program impact. Attempts to
formalize and develop these presently open communication channels
should be given every encouragement, e.g. starting a periodic news-
letter or holding occasional work meetings supplemented by social
gatherings.

A final perspective from which to view program outcome is supplied
by two roughly comparable instruments administered by the Institute staff
to both the participants and their supervisors: a "Course Expectations"
rating form administered before the Institute and a "Course Outcome"
form administered on the final day. If the eleven items of the
"Expectation" form, only two items were considered to be "extremely
,important" (as opposed to "moderately important", "mildly important",
and "unimportant"), by a comfortably large majority of the 21 super-
'Visors. 81% of the supervisors agreed that it was "extremely important"'
for their staff Member to "Gain practical 'know how' for a job" during
the Institute. 71% of the supervisors agreed that it was "e.xtremely
important" for their staff member to "learn to think about questions
and.analyze problems for himself". These two direct and practical
expectations are Spartan indeed when compared to the rich and perso-
nally rewarding expectations of the participants themselves. The five
items that 70% (or morn) of the 21 working participants endorsed as
"extremely important" at the beginning of tho Institute include:
"Gain an understanding of other people", "Learn to think about questions
and analyze Problems myself", and "Strive for excellence in my own
communication". The other two expectations endorsed by a majority of
participants as "extremely important" had to do with learning facts and
ideas. The point is, that a combination of supervisors' and participants'
wishes suggests a way to make them both happy, to give the
participants. a behaviour-oriented program, with enough personal reali-
-zation and practical information; to increase the effectiveness of
participants actions on the job.. This is essentially the program
attempted by CCCTR, and by the Institute as a whole. What was perhaps
missing, as we shall see next, was more emphasis on transfer from the
sheltered Institute to the outside world.

The "Course Outcome Survey" administered by the Institute .staff
on the last day of the program offers some pre-nost comparisons.
Applying the same criterion of significance, that 70% or more of the
total group checks the item at the positive extreme of the scale, three
items only emerge as course outcomes sofar as participants are concerned.
Data for the supervisors were unavailable at this Writing. A full 90%
of the participants agreed they would definitely "advise a friend to
enroll in the course next semester". 70% said they definitely increased
their overall knowledge of the subject, and another 70% said they def-
initely have been "stimulated to strive for excellence in my own commu-
nication". This last outcome is most likely a direct measure of CCCTR
impact. Dissappointingly, however, the participants were most decidely
scattered in their. degree of satisfaction about whether they had
personally "gained practical knowledge for a job", which is one of the
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two things their super..-isors are lonkng for from the Institute, It
will be intc.!res..ing to see whether ttie supervisors perceived a change
d'Jring the year in the application of. new knowledge by their staff
member on the job.

Getting back within stricter boundaries for evaluating the CCCTR
team, and by way of concluding this report, there follows an examination
of what the CC 'IL' team told the participants about achievements during
the year. Each of the three trainers took his turn at summing up the
veer, and the summary that now follows combines their conclusions.

Specific reference was made to the "Why are Poor People Poor"
exercise. Participants were told that the comparison of the pre- and
post- Institute exercise results demonstrates that they have learned
to reject: simple solutions to the problem. By a process called "con=
fortuity" the group had converged upon a "complex" but "optimistic"
explanation of poverty, and had become "sophisticated". No matter what
else one thinks about such optilltstic.interpretation, it is an ego-
boosting way of coaxing people to remember. This positive tone charac-
terized all the work of the CCCTR trainers, and helps to account for the
trust and openness obtained from the participants.

Along with their new "awareness of the complex", participants
showed the trainers a "willingness to deal with" complexity and to
"take greater risks" in order to learn. Participants wrote very similar
phrases describing what they gut out of CCCTR.

The participants were complemented for getting involved in the
sessions and for caring about one another even when they themselves
were not learning directly. This latter comment refers to the fact
that when one person is "on stage" in a small group, at least some of
the other group members end up as sounding boards or simply listeners.

On a more personal level, participants were seen as showing more
self-confidence during sessions. The trainers observed increased self-
respect and poise with regard to cross-cultural issues; as a result,
they said; of new ways of conceiving old problems. For instance,
interpretations are less personal an are more "systemic". The change
is reflected in movement from: "How can we change them to use the
library", to "How can we change us or the library so they will use the
library". Thus participants gained poise by recognizing that they don't
have control over their prospective patrons. They are relieved of any
guilt, in other words, over not using special powers they might have
thought their role should carry with it.

Along with increased perception into her own and others motives,
thepc.rticipanLs were described as being more able to "look at home"
for the causes of interpersonal problems. Learning about how to deal
with other people's perceptions of oneself probably did occur, but it
certainly did not occur as Lhe result of the four-item peer-rating
exercise as the trainers said it did.

Finally, participants were Seen as having learned through practice
something about collaboration in the solution of a particular problem.
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One trainer offered an overall conclusion: "No one thinks they've
got it :7-ade although you think you've learned a lot".

In su=ary, then, participants ana trainers agree fairly well upon
the significa:It benefits accrued by CCCTR sessions. The issue of how
well these benefits transfer to non-training contexts is still to be
dealt with. Supervisors know what they expect from their participating
staff member, and these expectations will help to shape and mold the
enduring effects of the Institute, sometimes in a negative manner and
sometimes in a positive one.

This Institute benefited considerably from the work of CCCTR.
Thei methods deserve wider application now that it has been demonstrated
how well librarians can make. use of experiential learning about inter-
personal an1J inter-ethnic communication. One frequently hears how
interpersonal relationships are difficult fOr the stereotypic "shy
librarian", To the extent that this difficulty exists, the people from
CCCTR will have a contribution to make to the librarians of Hawaii..
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FOLL0iir-UP EVALUATION OF INSTITUTE IMPACT

This follow-up was conducted during the latter part of November,
1972, just six months after the conclusion of the year-long Institute.
The specific purposes of the follow-up were to:

a. Comply generally with the follow-up proposed in outline
form on page 42 of the institute contract.

b. Attempt control-group comparisons and repeated administrations
of a questionnaire to assess changes over the Institute year.

c. Collect representative statements froM participants and
their supervisors concerning:
1. The importance of the Institute to its participants,
2. The importance of the Institute theme in the training

of librarians,
3. Specific recommendations for career preparation and

continuing education in professional librarianship.

METHODS

To accomplish these purposes, three survey questionnaires, with
parallel forms to suit different respondent groups, were sent to the
21 supervisors of the working participants, and to a total of 90 control-
group librarians who had had no direct contact with the Institute. The
three 32tS of questionnaires, namely a set for participants, a set for
supervisors and a set for controls, are appended to this report along
with the cover letter that went with each set of questionnaires.

The control group was selected randomly from directory information.
The college and public librarian controls were selected from the Direc-
tory of the Hawaii Library Association. The school librarian controls
were selected from the Directory of the Hawaii Association of School
Librarians. Student librarian controls were selected from the graduating
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classes of the University of Hawaii Graduate School of Library Studies
for May, August, September and December, 1972. Since a one-third return
rate was expecte. 3 from the control-group moiling, questionnaires sere
sent to 60 working librarians and 30 graduate sutdents. Table 1 shows
the final samples used in this follow-up.

College

Public

School

Student

Actual Samp
Sizes

Table 1. Librarians Included in Follow-Up

Institute Participants' Non-Institute
Participants

Mailed Returned

Supervisors

Mailed Returned

Controls

Mailed Returned

4 4 4 2 10 2

6 5 6 5 20 10

11 10 11 9 30 11

10 8 -- - 30 14

.e

27 16 37

In addition to mailing questionnaires, individual interviewing
was accomplished with a sample of participants and their supervisors.
Because Institute participants were selected originally to comprise a
heterogeneous group the interview sample was selected to reflect this
variety. Within each work specialty, the participants and supervisors
to be interviewed were chosen by coin toss. In this manner, one out of
three available college librarians, and three out of ten graduate
students were selected for interviews. Two out of the four school
librarians selected were included because they are situated on Neighbor
ISlands. The seven supervisors of the seven working librarians in the
interview sample also were interviewed, for a total of 17 interviews.
No control librarians were interviewed.

Each individual interview lasted about 45 minutes. Working libra-
rians and their supervisors were interviewed separately at their work
sites, and the students were interviewed at Sinclair Library on the
Manoa Campus. The'following questions were asked in some form during the
course of each interview, although the interviewee was allowed to deviate
from any suggested topic to stress his own particular concerns:

a. What attracted you to the Institute in the first place?
b. What impact did the Institute have on you?
c. Was the Institute a success?
d. What role should such institutes play in a librarian's

training?
.e. Is the theme of this Institute important enough to cover

with all librarians?



f. What is most needed to prepare a librarian for a job
setting such as yours?

g. What were the outcomes of your Institute projects?

The same questions, worded where appropriate to refer to the parti-
cipant, were asked of the supervisors. The supervisors also were requested
to indicate the degree of their familiarity with the Institute, and their
estimate of how well information from the Institute was shared with other
staff through thy: participant. The supervisors also were asked to esti-
mate the amountof any change in the participant's job competence that
might be attributed to the Institute.

Analyses of numerical data were accomplished using the University
of Hawaii computer.1 All written and interview data were analyzed solely
by this writer.

FINDINGS

The data generated in this follow-up form an impressive mound. Most
of the questionnaire respondents completed most items, and the inter-
viewees all were verbally cooperative.

a. Numerical Results.
The three instruments used, a Reflections Questionnaire, an Expecta-

tions/Outcomes Rating Scale and a General Information blank, proved to be
sufficiently sensitive to pick up reliably both general and specific in-
formation from these respondents. Numerical data from the rating scales
used tend to be skewed slightly in the positive direction. This skew
emerges as a significant response bias among the participants' supervisors,
who are noteworthy also for being underrepresented with only 16 out of 21 '

supervisors responding. Possibly, supervisors with critical comments
about their employees did not mail back their questionnaires, leaving only
positive cases reported.

1, Reflections Questionnaire.
This instrument is intended to elicit data concerning perceived

changes over the course of the Institute year. The first page consists
of ten items, each on a five-point scale, which contain the stated aims
of the Institute. By averaging the rating responses to each item for
Participants, Supervisors, and Controls, and then ranking the items for
each group on the basis of these average responses, some interesting
comparisons appear. Table 2 shows these rankings for the three groups:

lAssistance,in computer tabulation and analysis of follow-up evaluation
data was provided by Marvin M. Nomi, Graduate Student, Department
of Psychology, University of Hawaii.



Table 2. Reflections Items Ranked
Magnitude of Average

Participants

According
Responses

Supervisors

to

Controls

C - 4

Rank 1 3 3 3
2 1 6 6
3 6 4 2
4 8 8 5
5 9 7 1

6 4 1 4
7 7 9 8
8 10 10 9
9 2 5 7

10 5 2 10

Table 2 shows that all three groups, the Participants, their Super-
visors and the Controls, perceive the most improvement during the year of
the Institute in terms of Items 3 and 6, These items, respectively, deal
with "an awareness of ways libraries can cooperate with other agencies
in social action programs," and "an awareness of the problems and conflicts
involved in community and library planning." These items sound like they
refer to relatively specific information, obtainable largely from day-to-
day experience, and thus something encountered by all working librarians
whether they are Participants or Controls. This interpretation is sup-
ported by a separate analysis of the Students' responses (see Table 3),
where only Item 3 retains its prominence.

In Table 2, it can be seen that in addition to Items 3 and 6, the
Participants endorse Item 1 quite strongly, indicating a notable increase
in the importance they place upon thinking of themselves and others as
products of their respective cultures. Since cultural pluralism was a
central theme running through many sessions of the Institute, it is
gratifying to find that the Participants regard this item as reflecting
their personal growth, and Controls do not regard it as such. It might
have been more gratifying if Supervisors also had regarded Item 1 as
more reflective of growth. Item 4, however, ranks highly in the eyes
of Supervisors as an area in which Participants showed conspicuous
improvement. This item has to do with "self- confidence about relating
to people of other socio-economic and ethnic backgrounds," which sounds
like an alternate, more behavioral version of the personal, outlook-
oriented aspect of Item 1.

Perhaps the most striking finding in the Reflections,rating-scale
items has to do with Items 2 and 5. Item 2 reads: "am comfortable with
the role of librarian," and Item 5 reads: "set professional goals for
myself which I fully intend to achieve." On the average, both Partici-
pants and their. Supervisors perceived some slight improvement in Parti-
cipants for both these areas over the course of the Institute year,
although these were the areas of least gain. The Control group on the
other hand, was much more inclined to perceive growth in the areas
reflected by Items 2 and 5. The most likely hypothesis for explaining
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these group differences seems to be that the Institute contributed to
the tolerance of role ambiguity and to an awareness of how frustrating .

the process of goal-setting can be in light of unforeseen contingencies.
As will be discussed in more detail later, one of the typical comments
obtained from Participants refers to the extent to which the Institute
made them happily aware of the large variety in the roles of people who
share common problems as librarians. Apparently the Institute distracts
attention from the construction of a cohesive but abstract professional
identity, and directs attention toward increasing practical competence.
Also, the typical Institute experience of having to revise original work
projects no doubt helped to distract Participants from professional goal-
setting to search for comfort with ambiguity.

While Participants and their Supervisors are perceiving minimal
development in the Participants' professional identity and sense of
direction, Controls minimize the amount of competence they developed
over the year to."carry out a library program in a disadvantaged neigh-
borhood," (Item 7). They also minimized their rate of development in
another practical skill area, namely, using the behavior of others as a
guide to how to respond, (Item 9).

The major effects hypothesized from the data cannot be attributed
entirely to the Institute. These effects are more complexly determined,
being a function also of whether the data came from practicing or student
librarians. To explore the implications of this complexity, Table 3
presents item rankings for Student and Practitioner sub-samples.

Table 3. Reflections Items Ranked According to Average Ratings
from Student and Practitioner Sub-Samples

Students

Participants Controls
n=8 n=14

Practitioners

Participants Controls
n=19 n=23

Rank 1
2

3

4
5

6

7

8

9

10

1 2

3 3

8 5

2

7 8

9

1

4
4 7i
5 9J

10

6 -I

10 -1

6 3

3 6

1 4
8 8
45 9

1

9 J. 2

10 5

7 10
2 7

With only eight Students responding from the Participant group,
interpretations of Table 3 should be modest. The differences between some
of the average ratings in these rankings is quite small. Identical aver-
ages are connected by an adjacent line. In order to make interpretations
of these rankings it is necessary to assume that they are reliable, i.e.,
that the same order in the rankings would be obtained from another admin-
istration of the Reflections Questionnaire. This assumption is made here
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gleefully, because the results obtained lend. themselves readily to inter-
pretations that are corroborated by the personal ovservations. Thus, the
obtained numerical data are being set into an evaluative form by hope-
fully accurate subjective impressions.

As can be seen in Table 3, all respondents make special note of the
extent to which they became aware of how libraries can cooperate in social
action programs, (Item 3); and the Participants apparently have learned
about cultural determinants (Items 1 and 8) from attending the Institute.
More than any other respondents, the Student Controls seem to have picked up
more of a sense of professional identity during the year, which makes
them feel "comfortable with the role of librarian," (Item 2). This increase
in comfort contrasts to that perceived by Practitioner Participants, who
on the average barely perceive any improvement in this regard at all. It
would reflect a nice pattern if the differences in responses to Item 2 were
a product of reaching a polished professional identification at the time
of graduation. There is no significant corroborating evidence for this
interpretation however, in the obtained data.

It looks like that to a greater extent than is true of Practitioner
respondents, the Students spent last year being concerned with clear
ideas, unobscured by the many currents of daily life in a library. The
graduate school process of solidifying a professional identity and sense
of direction, as reflected by the responses of Student Controls to Items
2 and 5, slows down, either with attendance at last year's Institute or
with some practical experience. The combination of attending the Insti-
tute and having practical experience probably does the most to diminish
the quest for a solid identity, as reflected by the. responses of Practi-
tioner Participants to the same items. The responses of this latter
group point toward an opposite quest, namely, a quest for tolerance of
ambiguity.

One possible criticism of the hypotheses so far developed is that
they are based on relative, change data, with no overall competence
level for each participant to which to refer. The Reflections Question-.
naive called not only for ratings on 10 change items, but. also some
responses to other items. Among these other items, was one calling for
an estimate of overall potential to contribute to the profession. Parti-
cipants and Controls rated themselves and the Supervisors rated the Parti-
cipants, using quartiles to indicate potential. No differences in res-
ponse patterns to the 10 scaled change items can be attributed to quartile
ratings. That is, it appears that over and above estimates of basic
skills (whether a librarian is as competent as the top 25% in the field,
etc.), the effects so far mentioned probably would emerge. Quartile
ratings as a measure of perceived competence (or self-esteem perhaps),
also are not related to Institute attendance or to having gone to the
University of Hawaii's Graduate School of Library Studies. Perceptions
of competence develop equally well in. school and work settings.

2. Reflections Questionnaire Items combined with General Information
Items,

In order to pursue further the hypotheses derived from the obtained
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data, selected comparisons were made combining items from the two instru-
ments. Since it appears that to 'increase competence Institute Partici-
pants might prefer acquiring job skills, while persons who have never
attended any institute might place more value on the learning of concep-
tual mastery, an itcm was included to allow this difference to appear in
numerical form. Respondents were asked to indicate how they thought they
might acquire the skills they need to become better librarians. No dif-
ferences appear between Institute Participants and non-Participants. All
persons heartily endorsed on-the-job-training, either alone or in com-
bination with other avenues, as the best way to acquire additional pro-
fessional competence. Additional Library School training to obtain
needed skills was endorsed by only two persons out of the 64 respondents
in this comparison.

3. The Course Expectations/Outcomes Questionnaire.
This questionnaire, consisting of 12 items on a '4-point scale; dealt

with possible benefits to be derived from the sessions of the Institute.'
This Questionnaire was administered as an "Expectations Questionnaire"
at the beginning.of the Institute (August, 1971), and as an "Outcomes
Questionnaire" at the conclusion of the Institute, (May, 1972). It was
administered again as an Outcomes Questionnaire in November, 1972. Anal-
yses of these data unfortunately. are incomplete at the time of this writ-
ing. Initial arrays comparing group averages over the three administra-
tions suggest however, that there are no remarkable differences, either
from one administration to the next, or from one group of librarians to
the next.

So far, this report has dealt primarily with numerical data reflect-
ing changes during the Institute year. These changes seem to fit a gen-
eral pattern not determined by the Institute alone but by several factors
in the lives of respondents. Spontaneous comments in writing and from
the interviews serve to put the general pattern into terms specific to
training in librarianship. These comments also underscore the positive
attitudes felt about last year's Institute.

In all the numerical, written and verbal data gathered there is not
one severe criticism of the Institute or its staff from anyone.

b. Verbal Results
Written and verbal comments are organized around three major topics:

the importance of the Institute to Participants, the importance of the
Institute theme in the training of librarians, and specific recommenda-
tions for career preparation and continuing education in professional
librarianship.

1. The Importance of the Institute to.its Participants.
Briefly, the picture that emerges from written comments by question-

naire respondents and verbal comments by interviewees is composed primari-
ly of three alements. First, the Institute was an important experience
because it gave the participants a chance to meet other librarians in an
intensive, exhausting series of sessions. Many of these sessions found
a heterogeneous group of librarians talking together about a professional
problem that they had in common. These sessions brought about changes in
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self-concept. As one comment states it: "I became more accepting of my
own weaknesses and. of people 1:.=ho live by different values." Rather than
striving alone for a professional identity and sense of direction that
too often is an out[rowth of a misinterpreted graduate-school generaliza-
tion, these librarians were realizing together that. trying to identify
themselves is rather futile in the din of the library. What they should
be doing instead is trying to identify patrons and their library needs.
Participants learned to go wading into unknown waters from each other and
from the staff, (one:participant responded that she learned "respect for
the individual different that myself," as a "direct result of the example
set by Dr. Haas.") As one participant put it, "it was a relief to learn
there were others of like mind." Several participants said they gained
self-assurance, in comments such as: "I am a little more relaxed when
confronting people", "learned how to be comfortable when forcefulness is
required", "Don't be afraid to try innovations", and "more confidence in
understanding and working with other ethnic groups and people in general,"
Another participant summed up the way she learned it in this way: "Having
a blend of working librarians and students of various ages gave an added
dimension, proving that human values are more important than generation
gaps. CommunicatiOn gaps are hurdles which can be bridged."

The second major way in which the Institute continues to be held
importa'nt is in the learning that took place regarding work with disad-
vantaged patrons. The knowledge gained of community resources, and of
basic survey techniques to find out specifics about resources and needs,
both received commendation_ Many participants commented on the develop-
ment of better communication with other people, including supervisors,

pupils and students, patrons and non-patrons, and people from
other community agencies. Although knowing the territory and feeling
comfortable talking to a different kind of person are certainly aspects
of working in disadvantaged and pluralistic communities, there is a
disappointing lack of evidence in the spontaneous comments obtained
that very many participants view their job in a cross-cultural perspective.
Culture.is at best a difficult concept to fathom, (hundreds of anthro-
pological definitions of culture exist in print), and participants were
able to experience under the superviSionof the-Institute only a few of
its attendant manifestations. A process of understanding the importance
of the cultural determinants of public dilemmas was only begun during the.
Institute.

The third major aspect of the Institute that is responded to by
most participants is its practical format. Whether successful or not,
the lightly supervised field work experiences received high praise.
Almost all community projects chosen by participants went through
significant revision as the vagaries of daily life unfolded. A handful
of projects proved exceedingly successful, but more than one participant
learned that "failure of a program can still provide a valuable lesson."
The experiential nature of many Institute sessions facilitated the
development of specific interpersonal ,-kills simply by providing an
accepting setting in which they could be shaped and practiced. Thus,

while very few people still made spontaneous reference after six months
to the specific experiential techniques used, (e.g., small group tasks,



role play in, and VTR feedback of ones ovn perfornancu), there are many
co=ents now that mention the kinds of specific skills that develop
usin an experiential approach. Among them are: "Ability to talk to
people and be able to be :-:lore approachable", "Increased perception of
how 1 appear to people". "Understanding a group and one-to-one dynamics",
"Able to participate more effectively in discussions", and "Rates as one
of the real privileges of my life. Great preparation--working in the
field and seein: the counity in its broadest aspects, Classes suffer
in comparison--dry."

As will be discussed more thoroughly later, one of the two or. three
most frequently advanced recommendations regarding education in librarian-
ship is that considerably more emphasis should be given to supervised
practical experience. It didn't take Institute attendance to. reach this
recommendation. It comes from Controls and Supervisors as well as from
Participants, and from Students as well as from Practitioners.

2.The Importance of the Institute Theme in the Preparation of Librarians.
It is a little difficult to assess the importance of the several

themes of the Institute since they are defined in different ways by
different people. For this discussion, three themes are defined: outreach
activities, cultural determinism, and developing practical competence.

The outreach theme is the one that was most successfully developed
during the Institute. As a result, spontaneous comments focused on such
outcomes as: "I have 'come to the conclusion that in order to realjy
meet the needs of the lower socio-economic groups in terms Of the library,
the library 11,,,s to go to them. There is dire need of reform in the
present library structure." The cross-cultural theme blends with the
outreach theme in such comments as: "The Institute especially has made
me aware of the.necessity of getting to people what they need or want -
not what the administration says is 'good'." All three themes are blended
in the observation of this participant: "Many librarians have much talent,
but lack the people skills to make any 'outreach' effective." The task
of developing cross-cultural "people-skills" to conduct outreach programs
can require some painful sacrifices. A participant waxes quite eloquent
about this discomfort:

"To be perfectly honest, I feel somewhat less
comfortable with the role of librarian at the present time
because as a result of the Institute I have tried to expand
my scope of operation by stepping out of my familiar envi-
ronment into the larger neighborhood community of disadvan-
taged people. Establishing friendly relations with an
agency and through it making contact with people to provide
them with a measure of library services is still a relatively
new experience, requiring a period of orientation and
adaptation. As I become more accustomed to this new role
of mine, I believe I shall regain my confidence as a
librarian."

The question remains concerning what types of professional library
settings require that a librarian be conversant with the Institute themes.
Outreach seems appropriate mainly for librarians in public libraries,



although school librarians also find themselves confronted with problems
that might be solved through outreach activities. College librarians as
well ap public and school librarians, become involved in activiti:s with
cross-cultural themes. For instance, in the cas:e of minority and foreign
students, and for special culture-specific collections of materials
(e.g., Hawaiiaha, Japanese literature, etc,), an understanding of inter-
actions bctwecn cultures can he used to great advantage. Finally, the
usefulness of ,,ny library to essentially non-verbal or nor:-English-
spanking patrons will depend upon the librarian developing practical
skills in the use of non-verbal media -as well as developing "people
Anis".

3. Specific Recommmdations for Career Preparation and Continuing
Education in Professional Librarianship.
Quite a number of specific - and sometimes conflicting - recommenda-

tions arose during the course of this follow up. After puzzlinc, long and

hard over a perspective into which to place these recommendations, it was
found that a respondent from the follow-up sample would be able to do a
better job:

"Library school provided beginning guidelines. The
U.S.O.E. institutes provided more practical information
about the needs of communities. However, without inter-
agency and community participation we librarians will
continue to be primarily concerned about the library's
image.

"A need for training within our agencies - training
to evaluate and plan budgets - programs, training to be
better supervisors/managers and better able to work with
members of our communities."

The national and local backdrop against which to view this
person's perspective on librarianship is an austere one indeed. This
year has brought a position-freeze in the State, and money for main-
taining already developed library services has been cut back. Unemploy-
ment lines are dotted with librarians, many of them recent graduates
filled with eagerness to try out their first professional exposure.
Federal money is even more impossible to come by.

In addition, the rapid technological and social changes that are
taking place definitely are affecting libraries in dramatic ways,
whether librarians are prepared for these changes or not. Institu-
tional obsolescence through underutilization and disinterest on the
part of the public is more of a real threat than the threat of making
the wrong choices for change. Such.competitors as "leisure-learning
centers" are beginning ;.o pop up around the land. As one respondeac
pointed out, libraries are not often the topic of public debate or
commentary. It is hard to find letters to newspaper editors about
libraries. The public's disinterest in the crises confronting libraries
must be counterbalanced by eye-catching, innovative and relevant
programming from librarians themselves, developed in coordination with
_the work of other human services professionals, to appeal to a larger:
variety of patrons than has ever been considered before. Chances are,



this ultimately would mean a greater variety of specialized library

nroi:ra7s, tailored to the unicue needs anc: diverse aspirations of

partic?.lar colunities of potential patrons.

In terms of preparation for librarianship, the implication is that

there rust be a greater emphasis placed upon economical in-service training
for t:c deelopment of specific skills. Librarians should and must

educate each other continually, As one respondent pointed out. "concerning
the ,-aerials you work with, you learn 2G% in graduate school and 80% on

the job". Even such basic library skills as cataloguing, compiling and

ordering take on a special complexion in a specific library.

Gradate schools should concentrate then on creating "generalist"
librarians who are not only ready to tackle any of a number of special-
programming needs, but also are aware of a large selection of resources

that can be called upon to help, From graduate school on, throughout

the rest of a librarian's professional career, there should be monthly
meetings. periodic workshops, conferences, institutes and other programs

of training fitted in to the librarian's busy life. Library adminis-

trators need to recognize the importance of this training by allowing
some proportion of work time for it. The largest number of respondents,
Controls and Participants alike, voted for in-service training as the

best way to obtain the skills they need. Professional associations

also can do much to help, in bringing librarians together to discuss
alteY7'ate solutions to-common problems.

In.order to orient students of library studies toward continual
rather.than terminal library education, and at the same time to provide
them With a feel for what they're in for, there should be a period of
at least a semester during graduate training spent working in one or

more libraries. This supervised experience is recognized by a majority
of respondents in this follow-up as one of the principle improvements
that can be added to graduate school immediately, The model of the

practice teaching experience required in education frequently is .mentioned.
Temporary exchanges of librarians among libraries can serve as an in-

ser\'.ce equivalent of this practice-librarianship for students.

To prepare librarians to work effectively within the purview of
today's libraries is a grossly shOrtsighted goal because these libraries
are going to be different places tomorrow, both in the services provided
and in the variety of patrons served, Libraries can ne longer afford to

be sanctuaries for a literate few. During the same time that literacy
has increased in the U.S., the written word has been downgraded as a
medium for information storage and exchange. Other media, notably audio
and audo-visual recording, are still far from their zenith of development.
Librarians must be prepared to meet the challenges of such changes, 'Ind
not to try to maintain apparent constancies in today's unclear library

image. The way to meet the challenges of change is to tune in precisely

to those who ultimately guide most change: the reading -.and also the

non-reeding - public, The best person to do the tuning in is the
working librarian, and the librarian should know that he is the best

even if he feels, as John Held, Jr. used to say about his own splendid
woodcuts, "the best is none too good."



To.get'any more s.2,ecific with the recommendations that can be
derived from this follw-up, it is necessary to recognize the functional
categoric s into which present-day libraries can be placed. Preparation
in librarianship can be channeled into any of these categories without
destruction of the "gu;eralist" concept a librarian should maintain
about him:,;elf, But the same generalist will be playing in a different
ball park if he is in a college or professional library, a school
library, a public library or in a community library. He may not even
be employed, and still he able to make a contribution as a librarian,
if he is prepared to try.

Just as it is appropriate for a working librarian to shape his
library's services around needs e:,:pressed by patrons, and by other
community agencies, it is appropriate for an educator to shape
professional education and training around needs expressed by students
and practitioners. This survey is inadequate to such a task. Sonic

hints can be gleaned, but more substantial procedures would have to be
used to take full advantage of what students and practitioners know.

There are some general categories of nd that emerge-from this
follow -up. The examples under each came H.01- Participants, Controls,
and Supervisors as well.

Basic Library Skills:

Compiling, cataloguing and ordering, especially regarding
special collections, e,g,, Hawaiiana and foreign
language materials

Information storage and retrieval systems
Familiarity with resources and reference tools

Educational Technology:

The media

Audio-visual techniques and equipment maintenance
Constructing posters, displays, exhibits
Teaching skills for such tasks as instructing patrons

and teachers in library use

Communication skills:

Art of community and group contacting
Publicity and fund-raising techniques
Communications with patrons
Group dynamics

Report-writing-memos and evaluations

Library Administration:

Program planning

Planning for expanded facilities
Budgeting and Accounting
Supervisory and management skills
Functions of community /school libraries
Employee rights and colictive'bargaining
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In conclusion, present career preparation and continuing education
in librarianship can be enhanced by asking librarians what they want and
need. Further, the process of education must be viewed as a long, life-
time proposition, and the central theme of all educational endeavors
should be to prepare librarians for change. They will recuire flexibility,
willingness to take risks, an optimistic outlook, and much greater aware-
ness of their patrons in order to contribute to the process of change.
Education must be experientially based, from a "practice-librarianship"
in graduate school to various forms of in-service training.

The particular setting in which a librarian works certainly molds
his activities. But over and'above differences among settings the
librarian must regard himself as a generalist, i.e., the est person
available to carry out any of a whole variety of projects, whether he
has encountered_ them before or not. The respondents in this study contri-
buted a hint of how librarians might add to their own career preparation
if they were in.a position to do so.

SUMMARY

By way of overall summary, the constructive influence of the
Institute will be felt in many ways by many people for years to come.
The ptaff people directly responsible for its success, Dr. Joyce Haas
and her assistant, Ms. Kay Kreamer, certainly were the best people
for the job - even in the eyes of the most critcal among the
respondents.

Walter R. Jaeckle, Ph.04
Box 856
Hilo, 7aii 96720



(ParticiNnts)

UNIVERSITY OF HAWAII
Ordditate 8dool of Library'

Dear

It is time for he final, six-month follow-up evaluation of the

impact of the University of Hawaii Graduate School of Library Studies

Institute for Training in Librarianship: "The Librarian in a

Pluralistic Society." It will be especially helpful if you will fill

out this final set of questionnaires so that we can base our evaluation

on complete data for all participants.

Some of the items in these questionnaires may seem repetitious or

strangely worded to you. That is because we are sending comparable

questionnaires to quite different groups of peopl, and we.had to make

compromises in wording to assure soy': relevance to all respondents.

Please try to answer all items.

Your responses will be held in strict confidence, and anonymity

will be maintained. The University of Hawaii Graduate School of Library

Studies will receive only the final, tabulated results for the group

as a whole.

Time is not on our side for this evaluation. Your responses can be

useful only if you mail them back by November 30, l972. If you would

like to know some of the conclusions of this study, please write your

name and address on a separate piece of paper and send it back with the

quetionnaires.

Thank you very much for your assistance in completing this study.

WRJ:km

Enclot.

Sincerely,

\Zi%-,*'(.?

Walter R. jaecklA, Ph.D.
Evaluation Consultant

Sindair Library 242, Hawaii (.11N.2,2/1;06. UNfilAW



(Supervisors)

UNIVERSITY OF HAWAII
Graduate School of Library Studies

Dear

It is time for the final, six-month follow-up evaluation of the
impact of the University of Hawaii Graduate School of Library Studies
Institute for Training in Librarianship: "The Librarian in a Pluralistic
Society." It will be especially helpful if you will fill out the enclosed
questionnaires regarding who participated ia the
Institute, so that we can base our evluation on complete data for a ?'
pl;:rticipants.

Some of the items in these questionnaires may seem repetitious or
strangely worded to you. That is because we are sending comparable
questionnaires to quite different groups of peop16, and we had to make
compromises in wording to assure some relevance to all respondents.
Please try to answer all items.

Your responses will be held in strict confidence and anonymity
will be maintained. The University of Hawaii Craduate School of Library
Studies will receive only the final, tabulated results for the group as
a whole.

Time is not on our side for this evaluation. Your respon.ses car.,
ae useful only if you mail them back by November 30, 1972. If you would
like to know some of the conclusions of this study, please write your
name and address on a separate piece of paper and send it back with your
questionnaires.

Thank you ver" much for your assistance in completing this study.

WRJ:km

Enclosures

Sincerely,

060-164, 'eke_
Walter R. Jae e, Ph.D.

Evaluation Consultant

61w:1:11' Libzury Ciar.Iptis liti;:u!tlitt, Hawaii 91;822 :ca!11,..: Addrus!-JNIRAw



(Controls)

UNIVERSITY OF HAWAII
(irad(1;tP Svito01 of Library

Dear

You have been selected to participate in a study of library
education that is being conducted by the Cross - Cultural Cente.:, Inc.,
for the University of Hawaii Graduate School of Library Studios. This
research is a part of the Itwtitute for Training in Libriansh4
conducted at the University of Hawaii during the past yer. .Lour
cooperation would be appreciated greatly, because you can be belpful
in formulating future programs for training librarians.

Please answer .'qe enclosed questionnaires to indicAte. ac best ae
possible the effect of your last year's work or library- school periences
on your personal and professional development. Some of the it is in these
questionnaires may seem strangely worded to you. That is because we are
sending comparable questionnaires to quite different groups of people, and
We.had,to make compromises in wording to assure some relevance to all
respondents. Please try to answer all items.

Your responses will.be held in strict confidence, and anonymity will
be maintained. The University of Hawaii Graduate School of Library Studies
will receive only the final, tabulated results for the group as a whole.

Time is not on our side for this evaluation. Your responses can be
used only if you mail them back by November 30, 1972. If you would like
to know some of the conclusions of this study, please vtite your name and
address on a separate piece of paper and send it back wit4 the questionnaixes.

Thank you very much for participating in this study.

WRJ:krn

Enclosures

Sincerely,

Walter
EvaluaLis

ckle, Ph.D.
nsultant

1,i;,t;try is Ca..pas Red Hun Hawaii 96822 /Cable Adkircss:UNRIAV



(participants)

I51'4CTIOOS QUESTIONNAIRE

v.;..sult of the Insti,c4re, It

1, Consider it important L tiO1414
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to social action Progre
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to achieve
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7, feet competent to care' )1,tt
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Code

B. As Zva4 _pf the Institute:

I. tNc Aarti"ler skills did. You gain that are helpful to you 00 4 rian?

It

2. t'm3C 1V'rticular skills do you still need to acquire to perfect better ss

44aries?

o,

3. 0-N de You think You could best acquire any shills that you gq11 mAY steed?

Ltivr407 school training
°11/thejob Vraining

11 Oh my own

SNoe other vaY (Please describe)

P4 ialtilated to other libratiams you knoll', how wckal you rate 570u%

DotQntiol to coOtribuve to the library profession?

along the Lop 25% of librarians
/...7/.., 1.41 the 50% to 75% range
/..\m/, ill the 25% to 50% range

among the bottom 25%

2. P- coromerits about his Performance:

C. 1.

Any allor Ir)'ID10-ents:



(Supervisors) rnep

ntlItCTIONS Q!;LSTT^CIT1'17_

A. As a result ckf the ioAtOt03

A. 41 cOnsiders it imported tp trititc
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of their respective ottiN0

2. is comfortable with " Ale of
librarian
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cooperate with other (.i0
in social action proeV

4. has self-confidence 011V
relating to people 01 4tIlt
socio-economic and d14,
backgrounds

5. sets professional epAas
himself which he ftor
to achieve

6. is aware of the pro" 4ed,
conflicts involved vni,qty%4tY

and library Plannihs

7. feels. competent to pij,C a

library program in a iati.ifallraged

neighbox!,00d

8. i aware of what duNntos
exist among ethnic gAys fn

9. is observant of hum,I)A4fiCV
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Ag a result of the institute:

1. Yhdt Particular qd115 did the Participant gain that are helpful to WTI oe

a libradan?

2

3
4.

2, Oat Particular kill does the Participant still need to acquire to Perf°1-1

better as a librarian?

1.

Z.

3-

4

3, PI/ do you thie14 he could best acquire any skills that he still ItlaY neee

1. Library scb001 training

7. On-the-job training
On his oval

Some other Oay (Please describe)

1, A.9 compared to other librarians You knot'', hou iuld you rate his preseot

potential to contri'but'e to the library profession?

among t'l top 25% of librarians

it the 1,,,% to 75% range

in the 25% to 50Z range

among the bottom 25% of librarians

2. bilY Cokments aboUt his performance:

, Atty other tommentv,



(Controls}

RED' QUESTI01111A/RE
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Code

B. During the last year:

1. What particular skills did you gain that are helpful to you as a librarian?

1.

2.

3.

4,

...........1.11/1ny116/1/m,..

2. What particular skills do you still need to acquire to perform better as

a librarian?

1.

2.

3.

4.

"41
3. now do you think you could best acquire any skills that you still may need?

1. Library school training

2. On-the-job training

3, On my own

4. Some other way (Please describe)

C 1. As compared to other librarians you know, how would you rate your present

potential to contribute to the library profession?

among the top 25% of librarians

in the 50% to 75% range

in the 25% to 50% range

among the bottom 25% of librarians

2. Any comments about your performance:

D. Any other comments:



Mj overall knowledge of

the subject increased.

I learned about the

interrelationships of

facts and ideas.

I gained in self-

confidence.

(Participants)

OUTCOMES OF THE COURSE EXPERIENCE

I gained in my under-
standing of other people.

I derived social satis-
faction from this course.

I would advise a friend

to enroll in the course

next semester.

I learned to think about

questions and analyze
problems for myself.

I improved in my ability
to take part in group

discussions.

I have been stimulated

to strive for excellence

in my on communication.

I think I have clarified

my values as a result of

this course.

satisfied with the

way things went in the

course.

1101mM...1011EO

1111/111.1. IMO

4

Code

I haven't gained any new

knowledge of the subject.

I see no practical applica-

tions of the subject matter.

I didn't change in my sense

of self-confidence.

My understanding of others

hasn't changed.

I did not derive social sa-
tisfaction from this course.

I would advise a friend not
to enroll in the course next

semester.

The course didn't help me

think questions through or,

analyze problems for myself.

I did not improve in my
ability to take part in group

discussions.

I have not changed in my

striving for excellence in my

own communication.

Clarification of my values

has nothing to do with this

course.

I'm dissatisfied with the way

things went in the course.

I gained practical I did not gain practical

"know-how" for a job. "know-how" for a job.



(Supervisors)

OUTCOMES OF THE COURSE EXPERIENCE

His overall knowledge of
the subject increased.

He learned about the in-
terrelationships of facts

and ideas.

He gained in self-
confidence.

He gained in his under-

standing of other people.

He derived social satis-
faction from this course.

I would advise another
employee to enroll in

the course next semester.

He learned to think about

about questions and ana-

lyze problems for himself.

He imnroved in his abi-

lity to take part in

group discussions.

He has been stimulated
to strive for excellence

in his own communication.

He has clarified his
values as a result of
this course.

He's satisfied with the

way things went in the

course.
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Code

He hasn't gained any new
knowledge of the subject.

He sees no practical appli-
cations of the subject matter.

He didn't change in his sense

of self-confidence.

His understanding of others

hasn't changed.

He did not derive social
satisfaction from this courser

I would advise another employee
not to enroll in the course

next semester.

The course didn't help him
think questions through or

analyze problems for himself.

He did not improve in his

ability to take part in
group discussions.

He lias not changed in his

striving .e.r excellence in

his own communication.

Clarification of his values
has nothing to do with this

course.

He's dissatisfied with the
way things went in the course

He gained practical He did not gain practical

"know-how" for a job. "know-how" for a job.



(Participants El Controls)

GENERAL INFMMATION

1. Highest degree or certificate received in Library Studies

From what institution?

In what month and year?

n.

Code

Have you ever been enrolled in the Univlrsity of Hawaii Graduate School of

Library Studies? Yes , No

3. Have you ever attended any U.S Office of Education Institutes?

Yes No .

How many?

When was the most recent one?

Have you attended such an institute in Hawaii? The , No 4

Would you like tc attend such an insti:,.iste in Hawt10 Yes No

4, Are you currc-ntly working as a librarian? Yas

If so, are you working Full time?

Fart-time? hrs/wk.

5. How well do you feel your total libl.ary education (including classes in any

library school and participation in any U.S.O.E. institute), has prepared you

to view a library in terms of the needs of its particular community of potential

patrons?

Comment:



APPENDIX D

SELECTED EVALUATION DATA

Hawaii Educational Affects Project Survey-Significant

Changes in Before-After Scores

Course Expectations ,Ind Course Outcomes Surveys-Table
of Mean Scores for All Questions on Three Surveys

Follow-Up Reflections Survey-Table of Mean Scores
for Participants, Supervisors, and Controls



Educaticinal Affects Proiect Survey

Significant Changes in Before-After Scores

A. Political Orientalions2

5. For each of the following kinds of people, please indicate whether

you would permit or prohibit such a person from teaching in a
El:Itlic high school,

After
(1/47) d, A Black Panther. . . Prohibit Permit

x=0 p=.004 Permit
Before

Prohibit

(1/43) e, A member of the.JOhn After
Birch society. . . . Prohibit Permit

x=1 p=.035 Permit
Before

Prohibit

15

7 7

8. How do you feel about the domestic and international competition

between capitalism and socialism as alternate forms of economic
Organization in the United States and in other countries of the
world?

1For discussion, see Chapter II above, pp 16-17.

2Hawaii Educational Affects Project; Earl R. Babbie, Director.
Honolulu, University of Hawaii, Survey Research Office, T.970.

D - 1.



(1/65) d. nich form of ec,,nomic organization, if any, do you
think the UnitPd States should work to maintain or

establish in other countries?

1: Capitalism
2. Sz)cialism

3. Mixture of capitalism and socialism

4: Different forms for different countries

5. Shouldn't work for any form in other countries

6. No opinion

N=0 p=.016

(1-4)

Know

(5-6)

Don't Know

(5-6) (1-4)

Don't Know Know

(what's good (what's good

for others) for others

6 4

20 0

D-2

10. There has been much debate over student protests which involve

the breaking of laws. While all such acts are technically
illegal, many students have argued that some are "legitimate"

forms of protest if,other methods of protest have failed. Beside

each of the protest situations listed below, please indicate
whether you feel:

(a) it is not a legitimate form of protest

(b) it is a legitimate form of protest only if the

protester is willing to accept punishment for

breaking the law.
(c) it is a legitimate form of protest even if the

protester will not accept punishment willingly.

(1/69) b. Occupyirv...-, a University

offide to protest University (a) (b-c)

policies. . . Not Legitimate itimate

After

x=0 p=.001
(b-c)

Legitimate
Before

(a).

Not Legitimate



(1/70) c. Occupyin a University

office to protest national
foreign policy.

(b-c)

x=3 p=.046 Legitimate
Before

(a)

Not Legitimate

D - 3

After

.(a) (b-e)

Not Legitimate Legitimate

3 4

13 10

(I'LL) 2, Destruction of After
property. , (a) (h-c)

Not Legitimate Legitimate,
x=0 .p=.031 (b-c)

Legitimate
Before

(a)

Not Legitimate

0 1

23 5

B. Social Orientations

2. Beside each of the statements listed below, please indicate whether

you believe.the statement is true or false, or whether you are not
sure. T F NS

(2/16) a, People who use marijuana

regularly over a long
period of time will start
craving heroin. . . .

x=1 p=.020
Sure

(T +F)

Before

Not Sure

After

Not Sure Sure (T4T)

1 17

4 8.



D-4

3. For each of the racial/ethnic groups listed below, please indicate
whether you have ever dated anyone from that group, If YOU have
not dated anyone from a given group, please indicate whether you

might date someone from that group if the situation arose. (If you
are engaged or married, please answer as if you were single.)

(3/27)

Have you ever dated?

Yes No

(3/34) g. Negro, Black. . .

x=0 p=.O2

(3/34)

IF NO: Do you think you might'?;

Yes No

After
No Yes

Yes 0

Before

No

8

5 7

5, Beside each of the statements listed below, please indicate

whether you agree or disagree, or whether you are not sure.

(5/48) e. In some families, the

woman should work, and

the man should take After
care of the house, . . . Disagree A ree

x=1 p=.011 Agree

Before

Disagree



D- 5

6. -People often disagree over who is to blame for various social
problems in American society, Some sav that the individual persons
involved are wholly to blame, others say the society is wholly to
blame, and still others say both the individual and society share
in the blame.

For each of the social problems listed below, please indicate
where you would generally place the blame. (If you feel the
individual is wholly to blame, check the 1 box; check the 6
box if you feel society is wholly to blame, or indicate the
relative mixture of the two by checking one of the boxes in
betl,:eea.)

(2/49) a. Poverty. .

Individual Society
1 2 3 4 5 6

N 17 T = 19.5 p = .01

Before X =
After X = 4.5

8. Students are always being graded for what they do. Now we would
like to turn this process around and ask you to give letter grades
to some of the major institutions of American society.

(5) (it) (3) (2) (1)
(2/76) j, The Democratic party. . . . A B C D F

N = 16 T = 22.5 p = .02

Before X = 3.1 (C+)
After X = 2.7 (C-)



B. Personal (self) Orientations

9. Listed below are some very basic questions about life.

Beside each please indicate whether you have arrived at an
answer which you feel will be satisfactory to you throughout

your life. If you do not now have such an answer, do you
feel you will arrive at such an answer during your life time?

(3/70) Do you have (3/76) IF NO: Do you
an answer now? think you will

find an answer?

(3/70) e. The proper social

roles for men and
women. .

x=0 p=.002

Yes No

Yes

Before

No

After
No Yes

9 12

10 0

Yes Maybe No
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Exhibits - Contents

A. Selected Program Materials

1. Publicity Brochure

2. Recruitment Letter - Practitioners

3. Recruitment Letter Students

4. Application for Admission

5. Nemo to institute Participants - August, 1971

6. Term Projects - Fall Semester

7. Memo to Institute Participants - January, 1972

8. Field Experiences/Term Projects - Spring Semester

9. Certificate cf. Completion

B. Evaluation Materialsl

1. Memo from Dr. Gerald Meredith re: I.D. Number

2. Background Questionnaire

3. Hawaii Educational Affects Project (HEAP) Survey

4. Course Expectations

5. Course Expectations - Supervisors

6. Suggested Participant Evaluation System

7. Weekly Feedback Slips (a)speaker b)discussion)

8. First Semester Feedback Survey

9. Second Semester Feedback Survey

1
For 'Six -Month Follow-Up Evaluation Materials,
See Appendix C
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10. Outcomes of the Course Experience

11. Memo from Dr. Gerald Meredith to Supervisors

12. Outcomes of the Course Experience - Supervisors

13. Impact of Instructor on Student and Course

14. Narrative Evaluation

15. Field Experience Participant Feedback

16. Letter to Field Work Agency Personnel

17. Field Experience - Agency Feedback

C. Publications

1. "Some Agencies, Programs, Etc. Related to the ?War on Poverty?"
-- K. Kreamer and W. Ishimoto.

2. "Adult Basic Education - An Annotated Bibliography."
-- S. Tanioka.

3. "Institute Newsletter November, 1972."
S. Mitchell.

4. "ALA Conference Reports."
-- V. Manoi, E. Mori and S. Lindley.



EXHIBITS

Exhibits are not included in this copy of the Narrative
Evaluation Report but are-available at the University of Hawaii
Graduate School of Library Studies.


